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Review and Validation of the Solano Community College District's Strategic Plan

Background and Overview

The Solano County Community College District (SCCCD) developed its current Strategic Plan during the 1996-1997 academic year.  A Strategic Plan Coordinating Council (SPCC), composed of senior-level administrators, was formed to track the District's activities and accomplishments relative to the Plan.  The Council was given the responsibility for reviewing the Plan at three-year intervals, determining the continued validity of its components and forwarding any recommendations for changes to the Board.  This report is the result of the first such review.

The process that the SPCC used in carrying out its charge as been as follows:

1. Review previous annual reports. — Since the formal approval of the Plan by the Governing Board of Trustees in June 1997, the District has been in a transition period.  Managers and staff were asked to modify their existing three-year and five-year plans by linking each proposed activity to the various directions, goals, and performance indicators of the new Strategic Plan.  Interim annual reports were issued for each of the two subsequent academic years.  These reports provided the campus community and the public with information on the District's activities in various "initiative" areas.  Beginning with the 1999-2000 academic year, the annual reports will be linked directly to the elements of the District's Strategic Plan.

2. Gather and review data from both internal and external sources. — The following is a representative list of data and sources:  Student and staff demographics from the Management Information System (MIS) files of the California Community Colleges Chancellor's Office (CCCCO); enrollment reports from the SCCCD student database; labor market information from the California Employment Development Department (EDD); regional demographics from the Association of Bay Area Governments (ABAG); student demographics from the California Postsecondary Education Commission (CPEC); reports of locally designed and administered opinion surveys.

3. Review elements of the Strategic Plan and develop recommendations. — The assumption under which the SPCC worked was to remain true to the Plan's original wording and intent, recommending changes only for compelling reasons.

4. Present findings & recommendations to the SCC Shared Governance Council. — The Shared Governance Council is the consultative body that represents all major constituent groups within the District.  Its role is advisory to the Superintendent-President and the Governing Board of Trustees.  The group serves as the primary information conduit between these groups and the District administration.  

5. Receive feedback on the recommendations. — Members of the Shared Governance Council will forward issues and concerns for consideration by the SPCC prior to the final recommendation to the Governing Board of Trustees.

6. Present to the Governing Board of Trustees. — The final recommendations will be presented to the Governing Board of Trustees for consideration and acceptance before the end of the current academic year (viz., before July 2000).

Executive Summary of Recommendations

After due consideration and discussion with members of the campus community, the Strategic Plan Coordinating Council recommends the following actions concerning the SCCCD Strategic Plan:

· Reaffirm the Core Values, Mission, and Vision Statements;

· Reaffirm the Directions & Goals, with the following modifications —

· Clarify and strengthen definitions for Directions #2, 4, 5, 6, and 7;

· Replace Goal 2 in Direction #3;

· Relocate performance indicators (PIs) to operational-level plans, along with possible refocusing, rewording, or elimination of specific measures.

There is a disconnect between PIs and goals.  PIs are narrowly defined measures and relate to specific programs or activities, which are included in the operational plans of the District.  These operational plans will include an evaluation component for each activity.  Accountability should be placed at the appropriate level of responsibility, using objective measures of success, progress, and/or completion.

Structure of the Report

This report is divided into the following sections:

· Presentation of Findings & Recommendations

· Core Values

· Vision & Mission

· Presentation of Findings & Recommendations on Directions, Goals, & Performance Indicators

· Direction #1 — Quality Teaching & Learning

· Direction #2 — Student Access

· Direction #3 — Institutional Diversity

· Direction #4 — Organizational Culture

· Direction #5 — Technology

· Direction #6 — Fiscal Strength

· Direction #7 — Community Relations

· Summary of Recommendations & Conclusion

· Appendices

Review of the SCCD Strategic Plan:  Core Values

The eight Core Values, as stated in the Solano Community College District's (SCCD) Strategic Plan (June 1997, pp. 10-11), were reviewed by members of the Strategic Plan Coordinating Council (SPCCC).  Evidence that these "collective principles, ideals, or concepts" still significantly guide the Solano Community College (SCC) campus community is cited below:

	Core Value
	Evidence

	Focus on Students.  We exist to meet the educational needs of our students.  Everything we do contributes to and promotes the quality of their access, learning, and success.
	Internet Registration Process

High School Liaison Program

Student Development Program

Student Success Programs & Centers

	Accountability.  We are individually and collectively responsible for achieving the highest levels of performance in fulfilling our mission.  We continually evaluate ourselves in an effort to improve our effectiveness and efficiency in meeting the educational needs of our community.
	Educational Master Plan

District Planning Process

Strategic Plan Coordinating Council

District Annual Report

Faculty Hiring Process

Program Review

Curriculum Review

Curriculum Committee

	Quality.  We share a commitment to excellence and continuous improvement.  We emphasize the best in teaching and learning, student achievement, the use of technology, and the delivery of support services.
	UC Davis Transfer Study Report

Instructional Equipment Grant Process

Staff Development Program

FlexCal Program

Faculty & Staff Evaluation Programs

Local, Regional, State, & National Recognition of Student Achievements

	Innovation.  We encourage and support creativity, collaboration, and risk-taking.  We foster and promote innovation in the design, development, support, delivery, and management of all programs and services.
	Distance Education Courses

Learning Communities

Weekend College

Online Registration

Internet Web Site

Curriculum Review Process

Summer Inter-session

	Diversity.  We are a multicultural and diverse organization, an enriching blend of people and ideas.  This college is a place for all people, an environment devoted to fostering the diversity of our staff, faculty, and student body.  We recognize the worth of each individual and his or her ideas, and treat each other and those we serve fairly, with compassion, and with respect.
	Ethnic Studies Program

Ethnic Studies Speakers' Series

Student Demographics

Multicultural Requirements for Courses

Cross-cultural Graduation Requirement

Staff Diversity Plan & Advisory Council

DSP&S Program

ADA Compliance Task Force

	Respect.  We demonstrate a commitment to the value of each individual through trust, cooperation, and teamwork.  We seek active participation, open communication and exchange of ideas, and collaborative decision-making.
	Super Star Award Program

Distinguished Faculty Award

Distinguished Classified Staff Member Award

Shared Governance Council

Joint Academic Senate & Educational Administrators Collaboration


	Responsiveness to the Community.  We recognize that our students and our community deserve our best efforts and are committed to understanding and serving their educational needs.  We seek to initiate and cultivate working partnerships with business, industry, government and other institutions.
	CalWORKs Program

AmeriCorps Program

SUCCESS Consortium

Collaboration with MIT

Expansion of Travis AFB Educational Program

Contract Education Courses (North Bay Hospital, BP Solar)

Avionics Program

Biotech Program

Course Articulation

Vocational/Technical Advisory Committees

	Proactive Leadership.  We continually set aggressive goals and commit ourselves to their achievement.  We recognize the importance of learning in people's lives and understand our responsibility to provide educational leadership that responds to the current and future needs of our communities.
	Educational Master Planning Process

Organizational Development Team (ODT)

Title III Faculty Coordinated Programs

Online Education Coordinating Committee

Academic Senate


The list of evidence is not purported to be either exhaustive or exclusive.  However, in view of this evidence, the SPCC finds that the Core Values, as stated in the SCCD Strategic Plan, remain a valid representation of our campus culture (i.e., our beliefs, norms, and behaviors).  The SPCC recommends that no changes be made to these Core Values.

Review of the SCCD Strategic Plan:  Vision & Mission Statements

Vision Statement

Solano Community College will be a premier educational institution for academic development, workforce preparation and lifelong learning.  To achieve our mission, Solano Community College is committed to excellence, innovative teaching and learning, and student success through the unified efforts of the campus community.

Mission Statement

The mission of Solano Community College is to provide the highest quality academic, occupational, cultural, developmental and continuing education programs that are responsive to the learning needs of our community.  In doing so, we are dedicated to a diverse educational and cultural campus environment that prepares our students for productive participation in the 21st century.

After due review and discussion, the SPCC finds that both the Vision and the Mission Statements, as stated in the SCCD Strategic Plan (p. 11), remain valid and should be retained.  This is said with the understanding that the latest mission given to the California Community Colleges by the State of California — specifically, "economic development” — is represented in the Vision Statement as "workforce development" and in the Mission Statement as "occupational…programs".

Review of the SCCD Strategic Plan:  Directions, Goals, and Performance Indicators

In the Strategic Plan, the District's strategic goals have been organized into seven categories called "strategic directions".  Each of these has an associated description, explaining the importance of the direction and associated strategic goals.  Two "strategic goals" are associated with each strategic direction.  These goals present the broad outcomes necessary to the achievement of our Mission and Vision.  For the purpose of this review, the strategic directions (including their definitions) and goals will be treated separately from the performance indicators.

Strategic Direction #1:  Quality Teaching and Learning

Quality Teaching and Learning is based on establishing and maintaining high academic standards.  Solano's programs are focused on student needs and, as a result, quality teaching and learning is central to achieving our Vision and Mission.  Maintaining high quality as a consistent academic standard will create pride in our institution and foster student learning and success.  Supporting the delivery of quality instruction is a priority in making instructional and programmatic decisions and allocating resources.


This direction is fundamental to the College's mission.  The cited definition still represents the collective understanding of this direction and its relationship to Solano's Vision and Mission statements.  Solano staff members, both instructional and support, are dedicated to delivering quality teaching and helping students achieve their educational goals.  This dedication is articulated in the goals associated with this direction.  The SPCC recommends that this strategic direction and definition be retained as written.

Goal 1:  Improve the quality of instruction.


This remains one of the paramount goals of the institution and the SPCC recommends it be retained as written.  To become a "premier educational institution," the faculty and staff continually search for ways to improve the quality of the instruction that students receive.  The following are examples of activities/programs in support of this goal:

· Sabbatical leave for faculty members

· Annual FlexCal workshops on instructional techniques and learning styles

· The implementation of various grants (Instructional Equipment Grant, Title III, &c.)

· Faculty "Mini Grants", funded through Staff Development Funds

· Funds to support faculty and staff conference requests

· Learning Communities (begun under FIPSE, continued under Title III, now integrated into the institution)

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Percentage of disciplines at SCC using established academic standards in the course outline (Section K), as approved by the Curriculum Committee.
	Course outlines; data collection worksheet
	Fall 1997 = 100% (1196/1196)
	Keep as written but move to unit-level operational plans

	1.2  Percentage of faculty that have received instructional improvement training in addition to FlexCal workshops during the previous two years.
	FlexCal attendance reports; data-collection worksheet
	1995-96 = 46% (67/145)

1996-97 = 52% (76/145)
	Keep as written but move to Human Resources Plan


Goal 1:  Performance indicators.

The performance indicators for this goal are appropriate.  The findings indicate achievement in these two areas.  The SPCC recommends that these measures be kept but moved to the operational planning level, where they can be easily associated with specific activities and programs.

Goal 2:  Improve student success.


This goal is the complement of Goal 1.  Whereas the first goal focuses on the delivery of instruction, this goal focuses on the desired results of this instruction — student success. "Success" can mean many different things.  On one level, it can refer to the mastery of knowledge or skills, often represented by a course grade.  On a different level, it might refer to the completion of requirements for a certificate or degree.  From yet a different perspective, it can focus on the adequate preparation for getting/holding a job or transferring to a four-year school.  The SPCC recommends that this goal be retained as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Ratio of students receiving a grade of "C" or better to students enrolled at first census.
	Grade Book and Enrollment reports (R&P)
	Fall 1997 (C/CR or better) = 70% (18097/25867)

Fall 1999 (C/CR or better) = 67% (17075/25606)
	Redefine to use PFE measures and move to the operational planning level within Academic Affairs.

	2.2  Percentage of students completing certificate/ degree/training programs or transferring to 4-year colleges or universities.
	MIS reports (CCCCO web site); CPEC “Student Profile” report
	5.5% (1021/18,676)

Based on 18,676 unduplicated head count of students enrolled in >0 units AY9899.


Requested transcripts = 485


Rec'd degree/cert. = 536
	Redefine to use PFE and Student Right to Know (SRTK) measures and move to the operational planning level within Academic Affairs.


Goal 2:  Performance indicators.


For the first performance indicator, it is problematic to derive this measure as defined unless it is on a course-by-course basis.  The most readily available figures are those for grades assigned across all courses and irrespective of the first census enrollment counts.  The mandated Partnership for Excellence (PFE) measure of "Successful Course Completion" is based on grades of D or better.  Because this measure is readily available and serves as a standardized metric for all California community colleges, the SPCC recommends that it be used in place of the original performance indicator.  For 1997-8, the percent of successful course completions, according to the PFE measure, were:


Transfer Courses =
72.78%


Basic Skills =
58.38%


Vocational =
82.15%


Overall =
71.52%


The second performance indicator is also problematic for two reasons.  First, the denominator is undefined.  Not all students who are enrolled at any given time are qualified for a degree/certificate because preparation for degrees/certificates and transfer takes multiple terms/years.  Therefore, as enrollment figures grow with new students (increasing the denominator), the percentage of degrees/certificates and transfer-prepared students will decrease, results that are counter-indicative of success. One could look only at students with certain number of units completed, but this does not take into account when the units were earned let alone how many or at what rate.  These and other issues argue in favor of using a different measure.

All postsecondary educational institutions are federally mandated to calculate and publish their rate of student success in accordance with the Student Right to Know (SRTK) Act.  The Chancellor's Office is the authority for these figures for all California Community Colleges.  The SRTK rate is based on a cohort of first-time students who declare a degree and/or transfer as their goal.  The success of these students is determined at a point three years after their initial matriculation.  The advantages of using the SRTK rate as a measure of student success are:

1. This figure will be published to the public as part of the SRTK data.

2. The calculation of this figure is standard across all CCCs, allowing college-to-college comparisons to be made.

3. The calculation includes verified transfers to the University of California (UC) and the California State University (CSU) campuses as well as institutions throughout the nation (via the National Student Loan Clearinghouse (NSLC).

The SPCC recommends that PI 2 be redefined using SRTK measures and be moved to the operational-level plans.

Strategic Direction #2:  Student Access

Ensuring student access requires us to remove enrollment and educational barriers and to provide a range of educational opportunities that maximize our students' potentials and enable them to succeed. Our commitment to student access to education at Solano College is a central focus of the institution's Core Values, Vision and Mission, and a key distinguishing characteristic of the College.


Student access remains an important strategic direction for the College.  Many efforts have been and continue to be directed towards making the application and enrollment processes as clear and easy as possible.  By tradition, law, and intent, Solano is an "open access" institution — as are all California community colleges.  This alone stresses the importance of student access issues.


In reviewing the definition for this strategic direction, the SPCC recommends two changes.  The first relates to removing the reference to "enrollment and educational barriers".  Access is viewed as the access to institutional programs.  Prerequisites are, per se, enrollment barriers that may relate to educational experience/success (i.e., passing a specific course with a specific minimum grade).  The function of prerequisites is to maintain academic standards (quality of instruction) and ensure that students are adequately prepared to benefit from instruction (student success).  The recommended change will eliminate any confusion concerning the use of such barriers to enrollment.

The second change is recommended as a point of clarity.  The last half of the second sentence is superfluous.  All strategic directions are related to the SCCD's Core Values, Vision and Mission.  The focus of this specific direction is a student's initial contact with and access to the institution.

The recommended definition for the strategic direction of Student Access reads as follows:  

Ensuring student access requires us to remove enrollment and educational barriers and to provide a range of educational opportunities that maximize our students' potentials and enable them to succeed. Our commitment to student access to education at Solano College is a central focus of the institution's Core Values, Vision and Mission, and a key distinguishing characteristic of the College.

(Note:  As elsewhere in this document, recommended deletions are marked by strikethrough and recommended additions by shading.)

Goal 1:  Improve the "user friendliness" of SCC for entering students.


This is an important goal, in and of itself.  However, the phrase "user friendliness of SCC" was thought to be a little vague.  The SPCC considered recommending the replacement of it with the phrase "accessibility to SCC and support for entering students" or "student-friendly services for entering students."  However, consensus was that the intention of the original wording was to provide a broad umbrella for activities addressing the needs of entering students.  It was felt that rephrasing this goal might limit the ways in which the issue of student access can be addressed.  Therefore, the SPCC recommends this goal be kept as worded.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Level of student satisfaction with SCC's entrance processes.
	Locally developed survey form
	Students saying their needs were met by our service:


Partially
12.5%


Completely
87.5%

Students saying person who served them was:


Excellent
66.7%


Good
11.1%


Needs Work
22.2%

Students who would recommend SCC:


Definitely
62.5%


Probably
25%


Would NOT
12.5%
	Keep as written but move to unit-level operational plans in Student Services.

	1.2  Persistence rate of new students from first to second semester.
	R&P  report from student database
	Fall 1997:


New students = 1589


Completers = 65.1% (1035/1589)


Returned S98 = 66.2% (1052/1589)


Completers S98= 63.6% (669/1052)


New transfer students = 911


Completers = 78.9% (673/911)


Returned S98 = 50.7% (462/911)


Completers S98 = 71.6% (331/462)

\\\\||||////\\\\||||////

Fall 1998:


New students = 1673


Completers = 62.3% (1043/1673)


Returned S99 = 67.3% (1126/1673)


Completers S99 = 58.6% (660/1126)


New transfer students = 912


Completers F98 = 76.3% (696/912)


Returned S99 = 51.6% (471/912)


Completers S99 = 66.7% (314/471)
	Rephrase as PFE measure and move to operational plans in Student Services under the strategic direction of Quality Teaching and Learning.


Goal 1:  Performance indicators.


The first performance indicator for Goal 1 is relevant to the determination of student satisfaction concerning the "user friendliness" of the institution.  Several campus areas/offices currently support an on-going process of program evaluation via satisfaction surveys or suggestion sheets.  Student Services uses a scannable form entitled "How Do We Rate?" to elicit input from students who use any of its many programs and services.  Survey forms are available both on campus and at the three main off-campus sites (JFK Library, Travis AFB, and the Vacaville Center).  In addition to this, the Office of Admissions and Records (A&R) carries out numerous "point-of-service" customer satisfaction surveys.  The Business Education division has comment/suggestion forms available throughout its area.  During the summer of 1999, the Office of Student Development solicited input on the graduation ceremony from recent graduates.  The students enrolled at the off-campus sites are surveyed annually to determine their level of satisfaction with their educational experience at the site.  The SPCC recommends that this indicator be kept but moved to the operational planning level within Student Services.


The second performance indicator for Goal 1 represents an essential factor in student success and an important measure of activities and programs within the area of Quality Teaching and Learning.  However, persistence (from term to term) is an inappropriate measure of Student Access, which focuses on the initial interaction between the student and the institution.  A better measure of this initial interaction might be student retention (in a class within a term).  The SPCC recommends that this be moved to the operational planning level under Student Services and framed as the PFE measure of successful course completions or basic skills improvement under the strategic direction of Quality Teaching and Learning.

Goal 2:  Improve access to SCC for area residents.


This goal is an extension of Goal 1, focusing on local-area residents.  Our charter as a "community" college requires that we focus service on the people and institutions within our service area.  The SPCC consensus is that this remains a valid goal within this strategic direction.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Percentage of recent Solano County high school graduates enrolled at SCC.
	R&P report from student database
	Statewide : 


Fall 1997 = 36.2%

Local:


Fall 1997 = 27% (946/3473)


Fall 1998 = 27% (995/3693)


Fall 1999 = 27% (1048/3902)
	Keep as worded and include in the Enrollment Plan and the Educational Master Plan.

	2.2  Percentage of Solano County adult population enrolled at SCC (i.e., adult participation rate).
	CCCCO “adult participation rate”
	Statewide : 


1997 = 58.4

Local:


1997 = 39.6


1999 = 40.17 (Projected)
	Keep as worded and include in the Enrollment Plan and the Educational Master Plan.


Goal 2:  Performance indicators.


The SPCC finds both performance indicators to be appropriate as measures of access to SCC for local area residents.  However, the SPCC recommends that these measures be moved to the operational level of planning and included in the Enrollment Plan and the Educational Master Plan.

Strategic Direction #3:  Institutional Diversity

Our community and world is becoming increasingly diverse given the rapid pace of social change, mobility, and the impact of technology and media on our lives. Solano College will actively demonstrate a commitment to appreciating the value of differences among people at an institutional level by inclusive practices, policies, procedures, programs and activities. In order to become a premier, 21st century institution, we have an obligation to involve diverse students, staff, faculty and administrators in decision-making and committee structures, and to provide positive role models throughout the campus.  We must attack the myths about diversity that separate and divide us and appreciate how increased diversity enhances our campus community.


The strategic direction of Institutional Diversity remains important for the College.  The issue of institutional diversity is addressed both by the Mission Statement and as one of the Core Values.  Both the College and the California Community College system are dedicated to achieving diversity at all levels (student, faculty, staff, and management) and in all arenas of operation (curriculum, programs, and activities).  The College also remains committed to and bound by the Federal guidelines for affirmative action and non-discrimination.  The SPCC recommends that this direction and its definition be reaffirmed.

Goal 1:  Increase diversity throughout the campus community.


Support for this specific goal is manifest in several concrete ways: the Staff Diversity Advisory Council; the newly created full-time classified management position of Staff Diversity Coordinator; the Board-approved Student Equity Plan; and the District Human Resources Plan.  All these indicate the level of commitment that the District has taken regarding the issue of diversity.  The SPCC recommends retention of this goal as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Percentage of individuals in underrepresented groups among SCC employees district-wide compared with percentage of individuals in underrepresented groups in Solano County.
	SCC Staff Diversity Report; CCCCO Availability Report; US Census Report (updated)
	1997
Solano
SCC 


County
Staff

African Am.
13.0%
8.3%

Native Am.
0.9%
1.3%

Asian/P.I.
12.0%
6.3%

Hispanic
12.9%
5.8%

1999

African Am.
13.0%
7.9%

Native Am.
0.9%
1.1%

Asian/P.I.
12.0%
6.6%

Hispanic
12.9%
7.5%
	Keep as worded and move to the Staff Diversity Plan and the Human Resources Plan.

	1.2  Percentage of individuals in underrepresented groups among SCC student body compared with percentage of individuals in underrepresented groups in Solano County.
	R&P report; US census (updated); CBED reports
	1997
Solano
SCC


County
Stdnts

African Am.
13.0%
15.6%

Native Am.
0.9%
0.9%

Asian/P.I.
12.0%
16.0%

Hispanic
12.9%
11.7%

1999

African Am.
13.0%
14.9%

Native Am.
0.9%
0.9%

Asian/P.I.
12.0%
17.0%

Hispanic
12.9%
12.9%
	Keep as worded and move to the operational plans in Student Services.


Goal 1:  Performance indicators.

The SPCC consensus is that performance indicators for Goal 1 are appropriate measures of diversity.  The performance indicators, however, should be moved to the appropriate operational level plan.  Dealing with the composition of the SCC staff, the first performance indicator should be moved to the District's Staff Diversity and Human Resources Plans.  The second performance indicator should also be moved to the operational level.  It is recommended that this measure be included in the Student Services operational plan because it focuses on outreach and recruitment, two activities for which this area is specifically responsible.

Goal 2:  Include multicultural perspectives throughout college curricula and activities.


The SPCC recognizes that Goal 2 was developed to integrate the concept of diversity into the very fabric of the College — its curriculum.  This would assist the campus in achieving the general diversity that it seeks.  However, it is the opinion of the SPCC that this goal, as stated, is too narrow and reflects an activity more than a goal.  Therefore, the SPCC recommends that the goal be replaced with the following:

Goal 2:  Increase awareness that will enhance respect of multiple cultures.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Percentage of courses that incorporate multicultural perspectives.
	List of courses identified as having a multicultural perspective.
	1997:
51 classes
4.67%


(Ethnic Studies)


11 classes satisfy cross-cultural graduation requirement
	Keep as worded but move to the Program Review

	2.2  Percentage of College activities that incorporate multicultural perspectives.
	Data collection worksheet
	1997:
39 activities
No denominator
	Eliminate or rewrite and put into unit-level operational plans.


Goal 2:  Performance indicators.


The first performance indicator for Goal 2 is a reasonable measure.  However, the SPCC recommends that it be moved to the Program Review.  This allows the College to keep track of such courses on an ongoing basis (i.e., in conjunction with the annual program review) but associates the measure with the planning and review process at the operational (department and division) level.


The second performance indicator, on the other hand, is problematic.  There is no consistent way to capture the content of all activities offered at the College, let alone to determine whether or not they might "incorporate multicultural perspectives."  The activities cited in the Findings are only those developed or sponsored by the FlexCal Program, the SCC Theatre, student activities, and the Ethnic Studies Speakers' Program.  Many other SCC and SCC-affiliated groups have activities both on and off campus.  There is no central clearinghouse for such activities and, therefore, no way to keep track of or evaluate them.  The SPCC recommends that either this be eliminated or re-written to focus on unit-level activities and be put into unit-level operational plans.

Strategic Direction #4:  Organizational Culture

The Solano culture reflects the interplay of personal and professional values, beliefs, and behaviors that are rooted in traditions and history as well as in our current context.  In order to implement Solano College's Strategic Plan, we need to remove existing barriers between people and Divisions that have kept us from working cooperatively and collaboratively together towards a common Strategic Plan.  This Plan seeks to improve communication among people and groups and to build a climate of trusting relationships throughout the campus.


It is the opinion of the SPCC that this strategic direction is essential to the successful operation of this institution.  A "shared governance" model is mandated for all California community colleges (ref., AB 1725).  This has been implemented most obviously at SCC in the Shared Governance Council, which serves as a coordinating and recommending body to the Superintendent-President and the Board of Trustees.  Other manifestations of the shared governance model are evident in the composition of standing committees, hiring committees, and task forces.  The spirit of shared governance also permeates the way projects and programs are planned and carried out.


While reaffirming the importance and validity of this strategic direction, the SPCC recommends two editorial changes in the associated definition statement.  Both are offered to clarify the definition by removing extraneous words and to strengthen the focus of this direction.

The Solano culture reflects the interplay interaction of personal and professional values, beliefs, and behaviors that are rooted in traditions and history as well as in our current context.  In order to implement Solano College's Strategic Plan, we  We will need to remove existing barriers between people and Divisions that have kept us from working cooperatively and collaboratively together towards a common Strategic Plan.  This Plan seeks to improve communication among people and groups and to build a climate of trusting relationships throughout the campus.

Goal 1:  Improve communication throughout the campus community.


The SPCC identified many efforts within the District to enhance communication with employees, students, and the public.  The growing use of e-mail and the posting of information on the College's web site are two indications of efforts in this area.  The District is also in the process of establishing an "intranet" that will be available only to staff within the organization.  The hope is that, once established and supported by appropriate application software, the intranet will provide enhanced communication options for all staff.  The SPCC recommends that this strategic goal remain as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Percentage of the campus community satisfied with communication processes at SCC.
	Local survey form
	Not done.
	Rewrite to focus on objective measures of information access (Internet, e-mail, telephone, &c.) move to the operational level, and include in the District's Technology Plan.

	1.2  Percentage of standing committees that have an updated, published statement of their functions, reporting relationships, decision-making authority, membership, membership selection process, and a summary of their accomplishments.
	Committee reports
	All standing committees/groups have been identified, including their membership and selection processes.  The determination of reporting relationships, decision-making authority, and summary of accomplishments is planned.
	Keep but break apart into separate measures and include in the Superintendent-President's operational plan.


Goal 1:  Performance indicators.


It is the SPCC's observation that the first performance indicator for Goal 1 is too vague and subjective in nature to serve the institution as an evaluation tool.  The SPCC recommends that it be rewritten to use more objective measures of information access and be used in the District's Technology Plan to evaluate program success.

Goal 2:  Improve campus-wide decision-making processes.


This is an important issue for the viability of any organization, especially so in times of rapid changes and economic/fiscal pressures.  In implementing a model of shared governance, the process of arriving at decisions within an institution is protracted due to the consultation efforts needed to keep all constituencies informed, to provide time for reflection and feedback, and to craft decisions that are mutually acceptable to all parties.  What the model subtracts from timeliness and expediency, however, it can more than make up in soundness of the decisions and the potential acceptance of all parties.  The SPCC consensus is that this strategic goal should be retained, as worded.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Percentage of standing committees that use a standardized planning method linking committee plans to the SCCD Strategic Plan.
	Data collection worksheet
	Not done.
	Eliminate.

	2.2  Percentage of SCC employees who have received training in an organizational approach to problem-solving.
	HR and FlexCal records
	None (0%).
	Eliminate.

	2.3  Percentage of SCC employees who participate in campus committees.
	Report
	21% (124/586)
	Keep as worded but move to the Superintendent-President's operational plan.


Goal 2:  Performance indicators.


There is an apparent disconnect between Goal 2 and the performance indicators.  During the past two years, all organizational units have used a standard planning form, the SPCC Form 1, to develop three-year plans.  This electronic (MS Excel) document requires that each planned activity be related to a specific strategic direction and goal.  All plans can be combined, filtered, and sorted to allow an overview of activities and their implications for other units or a quick focus on activities district-wide that relate to a specific strategic goal.  However, this planning document is not used on the committee level.  Although the first performance indicator may be appropriate at an operational level within the Research & Planning Office or the Superintendent-President's Office, the SPCC concludes that the focus is too narrow and recommends that it be eliminated.


The second performance indicator appears to relate more to problem solving than to decision making.  The wording is also so vague as to be ineffective ("an…approach" rather than a specific, standardized approach).  The ability to solve problems is germane to the effective and efficient operation of any institution.  Nevertheless, training in problem solving approaches does not guarantee the efficacy and efficiency of the institution's decision making process.  This may be appropriate at the operational level within the Staff Development or Human Resources Plan, linked with a specific activity.  However, the SPCC recommends that this performance indicator be eliminated.


The assumption is that committees are structures through which information flows.  Committees provide both information to constituencies and, if not themselves responsible for decisions, feedback to the decision-makers.  Committees are viewed as being integrally bound to the decision-making process at SCC.  While the effect of broad participation in committees is important, the SPCC recommends that the strategic goal would be served better by moving the third performance indicator to the Superintendent-President's operational plan.

Strategic Direction #5:  Technology

We define technology to be both classroom/laboratory equipment and computer technology used for instructional purposes and administrative support. In order to be fully effective and efficient as an organization, Solano must select appropriate and innovative applications of current technologies. A technology infrastructure and developing the means to achieve it will allow Solano College to offer and coordinate a range of instructional and administrative programs and delivery systems.


As the institution enters the 21st Century, it is becoming more and more technologically oriented.  The past several years have seen a tremendous change in the way records are kept, offices are run, and business is done.  Solano recently moved into the arena of web-based instruction.  Whereas touch-tone telephone registration was the revolutionary approach a few years ago, SCC is now embarking on the use of interactive web-based software to handle applications, registration, book purchases, and access to student records.  Along with the proliferation of computer stations, the institution is coping with multiple networks and their servers.  The past two years have seen the development and offering of two new courses dealing with information retrieval techniques that are offered through the campus Library.  Many required textbooks used in SCC classes now come with CD roms and Internet references.  Technology is and will continue to be a significant area of growth within the College, validating the importance of maintaining the strategic direction of Technology.


As written, the definition for this strategic direction does not clearly identify two very important issues:  the maintenance of the infrastructure and the currency of the technology.  The systems, once acquired, must be adequately maintained in order to continue functioning.  As in any field, technology even more so, currency is important.  Systems must be upgraded or they become obsolete and useless.  The SPCC recommends the definition for this strategic direction be modified as follows:

We define technology to be both classroom/laboratory equipment and computer technology used for instructional purposes and administrative support. In order to be fully effective and efficient as an organization, Solano must select appropriate and innovative applications of current technologies. A technology infrastructure and developing the means to achieve it Achieving and maintaining an up-to-date data and technology infrastructure will allow Solano College to offer and coordinate a range of instructional and administrative programs and delivery systems.

Goal 1: Increase SCC's instructional support of expanding technologies.


The focus of this goal is actually on the curriculum.  As such, it speaks to keeping courses current with the developments in technology.  The impact of this is to provide students with skills and knowledge that will make them marketable in today's ever-changing world.  The choice of the word "expanding" may seem a little odd.  However, it may be viewed as equivalent to "developing" or "emerging" or "new".  Considering this interpretation, the SPCC recommends this goal be maintained.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Percentage of courses teaching current/emerging technologies.
	Curriculum reports; course outlines; course descriptions
	Fall 1997 = 13.37% (160/1196)
	Keep as worded but move to the operational level and include in the Educational Master Plan.

	1.2  Percentage of courses incorporating current/emerging technologies in the teaching/learning process.
	Course syllabi
	Fall 1997 = 18.89% (226/1196)
	Keep as worded but move to the operational level and include in the Educational Master Plan.


Goal 1:  Performance indicators.


The performance indicators for Goal 1 are appropriate measures.  However, the evaluation findings would have more impact if they were kept at the operational level.  Therefore, the SPCC recommends that the indicators be moved to departmental/division plans and be included in the Educational Master Plan.

Goal 2: Develop the technology infrastructure needed to improve campus services.


This goal touches a crucial issue — the development and maintenance of an appropriate technology infrastructure.  Once the time, efforts, and finances have been invested in moving campus services to technology-based systems, the resources to maintain and improve these systems must be committed.  As the field of postsecondary education becomes increasingly competitive, it is imperative that the College becomes more efficient and effective in delivering its services.  Technology is a key factor in these efforts.  The SPCC recommends this goal be retained as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1 Percentage of SCC employees and students who have access to networked computers.
	Data collection worksheet
	100%
	Achieved.  Can be eliminated or reworded to focus on the computer-to-student ratio and used at the operational level of the District's Technology Plan.

	2.2  Percentage of SCC employees who have received technology training during the previous 2 years.
	Student database; FlexCal records; Staff Development conference records
	8% (45/586) staff members, including managers and faculty, have taken courses (CIS, OT, or ECTRN) at SCC for credit during 97-8 & 98-9 and received a grade of C/CR or better.  This does NOT count the number of all staff who have taken courses outside of SCC.

16% (26/162) of the classified staff have gone to technology-related conferences paid for by Staff Development Funds during 97-8 & 98-9.  There is no count for managers or faculty for this same period.
	Keep as worded but move to the operational level and include in the District's Staff Development and Human Resources Plans.


Goal 2:  Performance indicators.


The performance indicators for Goal 2 are appropriate measures for this goal.  The first indicator has been achieved as written.  All employees and students have access to networked computers.  The question now is the availability of these systems.  The SPCC recommends that this indicator be reworded to focus on availability (e.g., computer-to-student ratio) and moved to the operational level of the District's Technology Plan.


The second performance indicator for Goal 2 is focused at the operational level.  It is problematic in the ways the data can be gathered.  Presently there is no easy tracking for the use of District conference funds by conference type.  In addition, it is reasonable to assume that some employees will seek training outside of the District purview or through independent means (CDs, books, web-based tutorials, and user groups).  It is difficult to capture and classify such training.  The SPCC recommends that this indicator be kept but moved to the operational level of the District's Staff Development and Human Resources Plans.

Strategic Direction #6:  Fiscal Strength

Solano College will provide sufficient fiscal resources to create, maintain and enhance programs and services in order to achieve the College's Strategic Plan. An appropriate level of financial resources provides a reasonable expectation of financial viability for hiring personnel, purchasing equipment and maintaining facilities necessary to achieve our Plan. In order to identify new sources of funding required to support innovation, the District will need to cultivate mutually beneficial collaborative partnerships with local businesses, industries, educational institutions, and agencies.


The District has been and currently is in a difficult financial situation because expenses are rising faster than income.  It has recently been placed on the "Chancellor's Watch List" due to a decrease in the level of reserves below that recommended by the Chancellor's Office.  In addition to focusing on increasing the enrollment upon which State apportionment is based, the College constantly searches for new sources of funds.  While the SPCC reaffirms the importance and validity of this strategic direction of Fiscal Strength, it recommends minor editorial changes in the definition.  These changes are intended to clarify and strengthen the definition and do not alter it in any substantive way.

Solano College will provide sufficient fiscal resources to create, maintain and enhance meaningful educational programs and services in order to achieve the College's Strategic Plan. An appropriate level of financial resources provides a reasonable expectation of financial viability for hiring highly qualified personnel, purchasing equipment and maintaining facilities.  necessary to achieve our Plan. In order to  To identify new sources of funding required to support innovation, the District will need to cultivate mutually beneficial collaborative partnerships with local businesses, industries, educational institutions, and agencies.

Goal 1: Increase the level of financial support for college priorities.


As written, this goal would probably find universal support among SCC faculty, staff, and administration.  Having lived through many "dry" years of State funding, many programs have been made lean to the point of emaciation.  Without the monies provided by State and federal grants, there would have been no growth or even maintenance of services over the past few years.  However, "soft" funds are not the best support for continuing programs.  The surest and best source of increase funds is State apportionment, which is tied to enrollment (full-time equivalent students, or FTES).  This goal remains one of the most critical for the College because money underpins all the programs and activities at the institution.  The SPCC recommends that this goal be retained as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Number of enrolled FTES (full-time equivalent students) district-wide.
	A&R report
	AY 96-97 = 7280

AY 97-98 = 7319

AY 98-99 = 7271

AY 99-00 = 7358 (estimated)
	Keep as worded but move to the operational-level plans for Student Services, Academic Affairs, and the Educational Master Plan.

	1.2  Dollar level of external support for college priorities (such as donations, grants, contract education).
	MIS budget reports
	Not done.
	Keep as worded but move to the operational level and include in the Fiscal Plan and at the operational level in the Foundation and Grants Office.


Goal 1:  Performance indicators.


The performance indicators for Goal 1 are appropriate measures of income.  These measures identify the two major revenue streams: the State (through FTES apportionment) and external funding agents (through grants, donations, and contract education).  The SPCC recommends that both indicators be kept as worded but moved to operational-level plans.  The first indicator would be appropriately placed in the Student Services and the Academic Affairs Plans as well as the Educational Master Plan.  The second should be included in the District's Fiscal Plan and, operationally, the Foundation and Grants Office plan.

Goal 2: Optimize the efficient use of financial resources.


There are two ways to increase the fiscal support for the College:  1) by increasing revenues (via apportionment and external funding sources), and 2) by using the available revenues more efficiently.  Due to the continued fiscal constraint place on the District, it is important that the funds available be used wisely and carefully.  The SPCC finds that this strategic goal is valid and recommends it be maintained.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Ratio of WSCH (weekly student contact hours) to FTEF (full-time equivalent faculty) district-wide.
	A&R reports; workload reports
	Fall 1997 = 463

Fall 1999 = 477
	Keep as worded but move to the Program Review process and include in the Educational Master Plan.

	2.2  Ratio of standard support cost expenses to FTES district-wide (standard support cost categories are: Instruction, Instructional Administration, Instructional Support, Admissions, Counseling, Student Services, Plant Operations, Planning Policy, Institutional Support).
	MIS budget reports
	Not done.
	Keep as worded but move to the Program Review process and include in the Educational Master Plan and the District's Fiscal Plan.


Goal 2:  Performance indicators.


The SPCC finds that the performance indicators for Goal 2 are reasonable ways to arrive at gross measures of efficiency.  These rely on the calculation of ratios using standard, readily available data.  The SPCC recommends that the first indicator be moved to the Program Review process and included in the Educational Master Plan.  The second indicator should be kept as worded, reported in the Program Review process and moved to the operational level in the Educational Master Plan and the District's Fiscal Plan.

Strategic Direction #7:  Community Relations

A scan of external demographic, economic, technical, and social factors indicates that Solano College is affected by many local, regional, national, and international dynamics. In order to be strategically responsive to these external changes and proactive in our approach to shaping Solano's future, we have redefined our community to be a wide range of individuals and organizations that have a stake in Solano College's success. The cultivation of partnerships and collaboration with external stakeholders such as educational institutions, businesses, government, and non-profit agencies will help Solano College to achieve its Strategic Plan.


California's community colleges have always had at least a dual mission:  to prepare students for transfer to the State's four-year institutions (UC and CSU) and to prepare students for jobs.  Historically, this has resulted in a balance between the "academic" and the "trade & technical" sides of the curriculum.  Overlaid on this was the shift in identification from "junior" to "community" colleges, with the added emphasis on accountability to the people and businesses within each college's service area.  A recent modification of the colleges' mission now mandates not just workforce preparation but "economic development".  Community colleges cannot exist in isolation from the community surrounding them.  Nor are they immune from the influences of regional, national, and international forces.  The SPCC finds that the strategic direction of Community Relations remains valid and is of increasing importance.


The SPCC recommends the following changes to clarify the definition of this direction:

A scan of external demographic, economic, technical, and social factors indicates that Solano College is affected by many local, regional, national, and international dynamics. In order to Solano College must be proactive in shaping its future.  We must be strategically responsive to these external demographic, economic, technical, and social changes. and proactive in our approach to shaping Solano's future, we We have redefined our community to be include a wide range of individuals and organizations that have a stake in Solano College's our success. The College will cultivate cultivation of partnerships and collaboration with external stakeholders local, regional, national, and international organizations such as educational institutions, businesses, government, and non-profit agencies. will help Solano College to achieve its Strategic Plan.

Goal 1: Increase SCC's presence in the community.


Although the term "presence" is vague, the intent appears to be one of programmatic presence, that is, focused on activities/programs identified with the College.  Against the background of the definition, this goal seeks to raise public awareness of the institution through increased contacts and formal relations with external organizations, from local to international.  With this understanding, the SPCC finds this goal to be valid as written and recommends it be maintained.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	1.1  Percentage of local high schools that have a staff member assigned as a liaison to SCC.
	Report
	71% (10/14)
	Keep as worded but move to the Student Services (Counseling) operational plan.

	1.2  Percentage of SCC employees holding leadership/membership positions in community organizations.
	Local survey form
	Not done.
	Eliminate.


Goal 1:  Performance indicators.


During the fall of 1999, the SCC Counseling Division established formal liaisons with ten out of the fourteen local feeder high schools.  One staff member from each high school has been identified as the official Liaison to the College, assisting in logistical arrangements and providing a consistent on-site source for information about Solano.  The Liaisons received a one-day orientation to the College and keep in touch with College staff on a weekly basis.  This program augments the existing program that assigns an SCC counselor to each high school for weekly visits with students and staff.  Acknowledging that this program is already in place, the SPCC recommends that the first performance indicator for Goal 1 be retained as written and moved to the operational level plan within Student Services.


The second performance indicator for this goal poses serious problems regarding employee rights to privacy.  Organizations with which employees are affiliated as private citizens are outside the purview of the District.  Although most individuals may have no problem volunteering the information, employees have every right to refuse to divulge such private relationships.  Furthermore, it is unreasonable to expect them to serve in these community-based organizations as representatives of the College.  In view of these limitations, the usefulness of this measure is questionable.  Therefore, the SPCC recommends this indicator be eliminated.

Goal 2: Meet the training and education needs of organizations in Solano County.


The recent management restructuring within the District included an increased emphasis on the area of contract and vocational/technical education.  This reflects the intent of the State Legislature in modifying the mission of all California community colleges to include economic development along with the traditional occupational education.  The community colleges are viewed as providing crucial educational services to businesses and organizations in their locales.  The SPCC finds this goal to be valid and recommends that it be kept as written.

	Performance Indicator
	Data Source
	Findings
	Recommendations

	2.1  Number of formal partnerships between SCC and local business and community organizations.
	Data collection worksheet
	PIC One Stop Shop

AmeriCorps

MIT Grant

SEDCorps

School to Career

SCBEA

Program Advisory Committees
	Keep as worded but move to the operational level and include in the District's Workforce Development Plan.

	2.2  Percentage of all courses delivered in nontraditional modes (such as distance learning, Internet-based, short-term courses, workplace-based, weekend/evenings, self-paced).
	R&P report
	19% (238/1225)
	Keep as worded but move to the Program Review process and include in the Educational Master Plan.


Goal 2:  Performance indicators.


Both of the performance indicators for Goal 2 are appropriate measures of progress towards this goal.  The SPCC recommends that they be kept, as written, but moved to operational-level plans.  The first indicator would best fit the District's Workforce Development Plan, part of the Educational Master Plan.  The second indicator properly fits within the Program Review process and should also be included in the District's Educational Master Plan.

Summary of Recommendations & Conclusion


After review and due consideration, the Strategic Plan Coordinating Council recommends reaffirmation of the District's Strategic Plan, including the Core Values, Vision, and Mission Statements, with the following changes:

· Clarification of the definition under Strategic Direction #2, Student Access;

· Replacement of Goal 2 in Strategic Direction #3, Institutional Diversity;

· Clarification and strengthening of the definition under Strategic Direction #4, Organizational Culture;

· Clarification and expansion of the definition under Strategic Direction #5, Technology;

· Clarification and strengthening of the definition under Strategic Direction #6, Fiscal Strength;

· Clarification of the definition under Strategic Direction #7, Community Relations;

· Relocation of performance indicators to operational-level plans, with possible refocusing, rewording, or elimination of several indicators.

The editorial clarifications and strengthening of the various components of the Strategic Plan are offered as ways to refocus the institution and assist units in developing effective operational plans.  Moving the performance indicators to operational-level plans will move accountability into the appropriate areas and at the appropriate functional levels where real change can be effected.  Affirmed as modified, the Strategic Plan will guide the District in making significant progress towards achieving its vision of becoming "a premier educational institution".

Appendices

Proposed SCCCD Strategic PLan

1997-98 Activities for Strategic Direction #3:  Institutional Diversity

Goal 2:  Include Multicultural Perspectives Throughout College Curricula and Activities

Partnership for Excellence (PFE):

Measures, Baseline Data, Current Status, & Goals

The Student Right To Know (SRTK) Measures

Demographic Data profiles:  SCCCD Students and Staff

Proposed SCCCD Strategic Plan

SCC Core Values

Solano Community College is committed to excellence.  We have adopted the following Core Values to guide our policies, procedures, and daily practices:

Focus on Students.  We exist to meet the educational needs of our students.  Everything we do contributes to and promotes the quality of their access, learning, and success.

Accountability.  We are individually and collectively responsible for achieving the highest levels of performance in fulfilling our mission.  We continually evaluate ourselves in an effort to improve our effectiveness and efficiency in meeting the educational needs of our community.

Quality.  We share a commitment to excellence and continuous improvement.  We emphasize the best in teaching and learning, student achievement, the use of technology, and the delivery of support services.

Innovation.  We encourage and support creativity, collaboration, and risk-taking.  We foster and promote innovation in the design, development, support, delivery, and management of all programs and services.

Diversity.  We are a multicultural and diverse organization, an enriching blend of people and ideas.  This college is a place for all people, an environment devoted to fostering the diversity of our staff, faculty, and student body.  We recognize the worth of each individual and his or her ideas, and treat each other and those we serve fairly, with compassion, and with respect.

Respect.  We demonstrate a commitment to the value of each individual through trust, cooperation, and teamwork.  We seek active participation, open communication and exchange of ideas, and collaborative decision-making.

Responsiveness to the Community.  We recognize that our students and our community deserve our best efforts and are committed to understanding and serving their educational needs.  We seek to initiate and cultivate working partnerships with business, industry, government and other institutions.

Proactive Leadership.  We continually set aggressive goals and commit ourselves to their achievement.  We recognize the importance of learning in people's lives and understand our responsibility to provide educational leadership that responds to the current and future needs of our communities.

Vision Statement

Solano Community College will be a premier educational institution for academic development, workforce preparation and lifelong learning.  To achieve our vision, Solano Community College is committed to excellence, innovative teaching and learning, and student success through the unified efforts of the campus community.

Mission Statement

The mission of Solano Community College is to provide the highest quality academic, occupational, cultural, developmental and continuing education programs that are responsive to the learning needs of our community.  In doing so, we are dedicated to a diverse educational and cultural campus environment that prepares our students for productive participation in the 21st century. 

Strategic Direction 1:  QUALITY TEACHING AND LEARNING  (QTL)
Quality Teaching and Learning is based on establishing and maintaining high academic standards.  Solano's programs are focused on student needs and, as a result, quality teaching and learning is central to achieving our Vision and Mission.  Maintaining high quality as a consistent academic standard will create pride in our institution and foster student learning and success.  Supporting the delivery of quality instruction is a priority in making instructional and programmatic decisions and allocating resources.

Goal 1:
Improve the quality of instruction.

Goal 2:
Improve student success.

Strategic Direction 2:  STUDENT ACCESS  (SA)

Ensuring student access requires us to provide a range of educational opportunities that maximize our students' potentials and enable them to succeed.  Our commitment to student access to education at Solano College is a central focus of the institution.

Goal 1:
Improve the "user friendliness" of SCC for entering students.

Goal 2:
Improve access to SCC for area residents.

Strategic Direction 3:  INSTITUTIONAL DIVERSITY  (ID)
Our community and world is becoming increasingly diverse given the rapid pace of social change, mobility, and the impact of technology and media on our lives. Solano College will actively demonstrate a commitment to appreciating the value of differences among people at an institutional level by inclusive practices, policies, procedures, programs and activities.  In order to become a premier, 21st century institution, we have an obligation to involve diverse students, staff, faculty and administrators in decision-making and committee structures, and to provide positive role models throughout the campus.  We must attack the myths about diversity that separate and divide us and appreciate how increased diversity enhances our campus community.

Goal 1:
Increase diversity throughout the SCC campus community.

Goal 2:
Increase awareness that will enhance respect of multiple cultures.

Strategic Direction 4:  ORGANIZATIONAL CULTURE  (OC)

The Solano culture reflects the integration of personal and professional values, beliefs, and behaviors that are rooted in traditions and history as well as in our current context.  We will work cooperatively and collaboratively together towards a common Strategic Plan.  This Plan seeks to improve communication among people and groups and to build a climate of trusting relationships throughout the campus.

Goal 1:
Improve communication throughout the campus community.

Goal 2:
Improve campus-wide decision-making processes. 

Strategic Direction 5:  TECHNOLOGY  (T)

We define technology to be both classroom/laboratory equipment and computer technology used for instructional purposes and administrative support.  In order to be fully effective and efficient as an organization, Solano must select appropriate and innovative applications of current technologies.  Achieving and maintaining an up-to-date data and technology infrastructure will allow Solano College to offer and coordinate a range of instructional and administrative programs and delivery systems.

Goal 1:
Increase SCC's instructional support of expanding technologies.

Goal 2:
Develop the technology infrastructure needed to improve campus services.

Strategic Direction 6:  FISCAL STRENGTH  (FS)
Solano College will provide sufficient fiscal resources to create, maintain and enhance meaningful educational programs and services to achieve the College's Strategic Plan.  An appropriate level of financial resources provides a reasonable expectation of financial viability for hiring highly qualified personnel, purchasing equipment and maintaining.  To identify new sources of funding required to support innovation, the District will cultivate mutually beneficial collaborative partnerships with local businesses, industries, educational institutions, and agencies.

Goal 1:
Increase the level of financial support for college priorities.

Goal 2:
Optimize the efficient use of financial resources.

Strategic Direction 7:  COMMUNITY RELATIONS  (CR)
Solano College must be proactive in shaping its future.  We must be strategically responsive to external demographic, economic, technical, and social changes.  We have redefined our community to include a wide range of individuals and organizations that have a stake in our success. The College will cultivate partnerships and collaboration with local, regional, national, and international organizations such as educational institutions, businesses, government, and non-profit agencies.
Goal 1:
Increase SCC's presence in the community.

Goal 2:
Meet the training and education needs of organizations in Solano County.

1997-98 Activities for Strategic Direction #3:  Institutional Diversity

Goal 2:  Include Multicultural Perspectives Throughout College Curricula and Activities

SCC is dedicated to a diverse educational and cultural campus environment that prepares students for productive participation in the 21st century.  This environment can be supported by providing multicultural perspectives in class offerings and in campus activities that examine interactions among cultures, challenge an individual’s values and beliefs, and promote racial, ethnic, gender and cultural harmony.

Identified Classes Incorporating Multicultural Perspectives

American Studies

American Studies 1 and 2 – An Interdisciplinary Study of American Culture

Art

Art 12 – Inside/Outside:  The Cultures and Identities of Visual Artists in a Diverse America

Cinematography

Cinematography 11 – Understanding American Cultures through Film

Counseling

Counseling 55 – Valuing Diversity 

English

English 32 – Native American Literature

English 33 – Introductory Survey to Black American Literature

English 34 – The Black Novel and Drama in America

English 35 – Introduction to Chicano Literature

English 36 – Survey of American Multi-Ethnic Literature

Foreign Language

Japanese 101/102 – Conversational Japanese

Spanish 1, 2, 3, 4, 32, 33, 34, – Spanish

Spanish 11 – Conversational Spanish

Spanish 12 – Intermediate Spanish Conversation

Spanish 25 – Introduction to Latin-American Culture:  An Exploration of 

Identify through Essay, Film and Short Story

Tagalog 101/102 – Conversational Tagalog

History

History 7 – Latin American Civilization

History 19/20 – History of Asian Civilizations

History 24 – Native Americans of California and Nevada

History 25 – Introduction to Native American Studies

History 26/27 – African History

History 28/29 – African American History

History 30 – History of Mexico

History 31 – Mexican-American/Chicano History

History 32 – History of the Philippines

History 33 – Asians in American

History 37 – Women in American History

Human Development

Human Development 53 – Child Development in a Multi-Ethnic Society

Humanities

Humanities 3 – Journey into a Multicultural Landscape

Music

Music 7 – Jazz and Popular Music in America: Ragtime to Rock

Music 13 – Multicultural Music in America

Political Science

Political Science 5 – Constitutional Rights in a Multicultural Society

Psychology

Psychology 24 – Psychology of African-Americans

Social Science

Social Science 22 – Ethnic, Racial, and Group Relations in Harmony and Conflict

Social Science 23 – The African-American Family

Social Science 25 – Mexican-American Experience

Social Science 26 – Filipino-American Experience

Social Science 27 – Native American Experience

Sociology

Sociology 23 – Sociology of African-Americans

Theatre Arts

Theatre 13 – Diversity in American Theatre: A Contemporary Focus 

IDENTIFIED ACTIVITIES INCORPORATING MULTICULTURAL PERSPECTIVES

Flex-Cal Activities

· Video presentation of The Color or Fear followed by discussion on the relationships needed if we are ever to have a truly multicultural society based on equality and trust

· Staff Diversity Discussion (speakers discussed impact of Propositions 187 and 209; discussion of Staff Diversity Advisory Council’s mission statement and progress reports on the 1997-98 goals)

· Ethnic Minority Coalition Meeting

Speakers/Activities Presented by the Ethnic Studies Program

· "The Chicano Writers’ Dilemma" presented by Jo Ann Yolanda Hernandez

· "The Importance of Voting" presented by Bill Thurston

· "The Centennial Celebration of the Philippine-American War: 1898-1998" presented by Silvino Silvino, Shirley Lewis, Edylyn Aglibot, and Neil Nodado

· "Native Americans:  The True Founders of Democracy" presented by Richard Livingston

· "The Politics of Inclusion vs. The Politics of Separation" presented by Pat Wiggins

· "Chicano Writing at the Millennium" presented by José Montoya

· "Sovereignty of the Native Americans of California" presented by David Risling

· "The Necessity for Community Involvement" presented by Jimmie Jackson

· "A Multicultural Presentation of African People in the World" presented by Paris Williams

· "California Politics and the Latino Community" presented by Linda Labrado Engelman

· "Constitutional Law in a Multicultural Society" presented by Francisco Wong-Diaz

· "Empowering African American Males to Succeed" presented by Mychal Wynn

· "Building Dreams:  Turning “At Risk” into Success" presented by Mychal Wynn

· "Labor and Civil Rights" presented by Lawrence Martin

· "Current California Issues" presented by Helen Thomson

· "The Need for Political Action" presented by Helen Thomson

· "Black Towns of Early California" presented by Morris Turner, III

· "Getting Beyond Racism to Get to the Problem" presented by Lee Ratcliff

· "Why Bilingual Education?" presented by Janet Gonzalez-Mena

· "Overcoming Obstacles" by Joanne Schivley

Theatrical Productions

· A Raisin in the Sun

Student Activities Open to Staff and Community

· Club Promo Day

· Day of Resistance

· Inter-Club Council Meetings

· Jesse Jackson “Save the Dream” Rally

· Mychal Wynn Lecture

· Pre-Kwanzaa Celebration

· All-School African Heritage Day

· Women’s History Month Celebration

· Expanding Your Horizons Conference

· African American Staff Association Recognition/Graduation Ceremony

· Latino Youth Education Fair

· Coro de Hispano Concert

· Booker T. Washington Conference

· Multicultural Week

· Students Clubs:  Asian Pacific Islanders, Native American Indian Club, MEChA, and African Student Association

Partnership for Excellence (PFE):

Measures, Baseline Data, Current Status, & Goals

Below are the proposed PFE targets for Solano, based on MIS data.  These targets are to be achieved in the 2005-6 academic year and based on the system-wide goals, as expressed as the percent of increase set by the CCCCO and using 1995-96 as the base year.  In several instances (indicated below with single asterisks), Solano had already achieved or was close to achieving the target as of 1997-98 reporting year.  In these cases, the targets are calculated by using the system-wide targets and 1997-98 as the base year.  The exception to this procedure is Goal #3 (Successful Course Completion), for which the State targets are listed as given.

	Goal
	System Target
	SCC Base

(1995-6)
	SCC Latest

(1997-8)
	SCC Target

(2005-6)

	1.  Transfer to Baccalaureate Institutions
	32.95%
	418
	468
	1,538*

	
1.1  To UC
	33.20%
	79
	107
	139*

	
1.2  To CSU
	31.90%
	339
	361
	476*

	
1.3  Transfer-Prepared
	27.10%
	726
	N/A
	923

	2.  Degrees & Certificates
	36.76%
	993
	1,211
	1,486*

	
2.1  AA/AS Degrees
	36.66%
	736
	861
	1,006*

	
2.2  Certificates
	37.00%
	257
	350
	480*

	3.  Successful Course Completion
	70.55%
	71.04%
	71.52%
	73.54%

	
3.1  Transfer Course Enrollment
	70.83%
	72.26%
	72.78%
	74.76%

	
3.2  Basic Skills Enrollment
	62.48%
	60.59%
	58.38%
	62.79%

	
3.3  Vocational Enrollment
	80.01%
	78.63%
	82.15%
	81.43%

	4.  Workforce Development
	
	
	
	

	
4.1  Apprenticeship Enrollment
	35.60%
	N/A
	N/A
	N/A

	
4.2  Advanced Vocational
	35.60%
	2,033
	2,806
	3,805*

	
4.3  Introductory Vocational
	35.60%
	8,468
	7,618
	11,483

	
4.5  Contract Education
	
	
	
	

	
4.5.1  Business Benefiting
	34.60%
	2
	4
	24*

	
4.5.2  Employees Benefiting
	34.96%
	98
	58
	1,063*

	
4.5.3  Individuals (fee-based)
	35.01%
	N/A
	N/A
	N/A

	5.  Basic Skills Improvement
	38.85%
	1,015
	N/A
	1,409

	
5.1  English
	38.87%
	723
	N/A
	1,004

	
5.2  Mathematics
	38.70%
	292
	N/A
	405

	
	
	
	
	


Definitions of PFE Goals and Measures (CCCCO March 1999)

Transfer Goal

An increase from 69,574 to 92,500 in the number of students who transfer from community colleges to baccalaureate institutions.  This performance goal may also be expressed in the form of segmental subgoals: an increase from 10,886 to 14,500 in the number of transfers to UC, an increase from 48,688 to 64,200 in the number of transfers to CSU, and an increase from 10,000 to 13,800 in the number of transfers to independent and out-of-state colleges.  Achievement of these goals is dependent on the extent to which the baccalaureate institutions are able to accommodate students who are prepared to transfer, and the system will assess progress toward these goals in the context of the change in the number of students who become eligible for transfer. 

Source of Data

Currently, the Transfer goal in PFE does not use data from COMIS but instead uses the counts reported in the California Postsecondary Education Commission’s (CPEC) Student Profiles report.  This data is obtained by CPEC from CSU and UC with data for the Independents recognized to be incomplete.

The Chancellor’s Office has recently undertaken two longitudinal data matching efforts in the transfer area which both use a first time freshman cohort of CCC students and then tracks them into other postsecondary institutions over a period of time.  The first tracking project is with both UC and CSU to track cohorts of CCC students into their institutions; the second project is to match CCC students with the National Student Loan Clearinghouse (NSLC) database to track CCC students who transfer to postsecondary institutions nationwide.  These two projects are a result of the federal Student Right-to-Know legislation and are in their initial stages.  The data obtained from these projects are not used in the PFE counts at the current time.  However, the data are reported back to each CCC district through the SRTK project and institutions are encouraged to use this information to aid them in improving upon their Transfer goal.

Domain of Reports

Transfer numbers for the Student Profiles report are coded by CSU and UC and sent to CPEC.  According to information from the system-wide offices, both UC and CSU code by determining a student’s “school of origin”.  This is done by evaluating the student’s transcripts and assigning the school most responsible for making the applicant eligible for admission to their institution.  In most cases the highest number of transfer units earned at a particular school will be determined to be the “school of origin” and reported to CPEC annually.  The report reflects the number of full- year transfers for each CCC district and college to the University of California and the California State University.

Community college students who are concurrently enrolled in either a four-year CSU or UC and enrolled at a California Community College at the same time are not counted as a transfer student.  In addition, if a student is UC eligible out of high school and enrolls in summer session at a community college immediately following graduation and prior to their fall attendance at UC, then the student is not considered a transfer student. 

Degrees and Certificates Goal

An increase from 80,799 to 110,500 in the number of degrees and certificates awarded.  This performance goal may also be expressed as subgoals to achieve an increase from 57,076 to 78,000 in the number of associate degrees awarded and an increase from 23,723 to 32,500 in the number of certificates awarded.

Source of Data

The data for the Degrees and Certificates goal are obtained from COMIS.  This data has been collected from college districts since 1992-93.  The Chancellor’s Office collects the Program Award data for degrees and certificates from CCC districts annually on October 1 for the prior fiscal year ending June 30.  The Accountability Unit of the Policy Analysis and MIS Division has been producing a Degree and Certificate publication annually, which is available in hardcopy and on the Chancellor’s Office Website at:

www.cccco.edu/cccco/pad/Pa_reprt.htm
Domain of Reports

The domain of certificates and degrees used in this report is based on data provided by districts to COMIS for the preceding fiscal year.  All certificates and degrees with award dates from July 1 through June 30 of the prior fiscal year are to be reported to COMIS by October 1 annually.  The reporting of multiple certificates and degrees awarded to a single student during the fiscal year may occur and consequently would be reflected in the PFE reports.

Note: In certain circumstances, dates for certificates and degrees may be submitted to COMIS when the student is no longer enrolled.  Such awards should be reported with the term identifier indicating the term in which the reporting occurs (the year with an annual term type [see GI03]), but with the Award Date (SP03) indicating the actual date of the award.

Currently, colleges are required to report all degrees and certificates of at least 18 units, awarded to students per specifications included in data element SP02 Student-Program-Award.  Beginning in the 1999-2000 fiscal year, college districts will be required to report all certificates awarded for as few as 6 units and all noncredit certificates.  This is documented in revised data element SP02 (revised November 1, 1998 for implementation due October 1, 2000 for 1999-2000 awards).  Refer to DED documents posted to the Chancellor’s Office Website at:

www.cccco.edu/cccco/mis/techlib/ded/ded.htm
Specifications for Deriving Counts

The following data elements are collected through COMIS and used to produce the PFE Degree and Certificate multiple-year reports by fiscal year.  Refer to COMIS Data Element Dictionary for complete specifications for each data element listed below.

SP02 STUDENT-PROGRAM-AWARD

SP03 STUDENT-PROGRAM-AWARD-DATE

GI01 DISTRICT-COLLEGE-IDENTIFIER

GI03 TERM-IDENTIFIER

Current codes reported in SP02 Student Program Award

S = Associate of Science (AS) degree

A = Associate of Arts (AA) degree

L = Certificate requiring 18 to fewer than 30 semester units

T = Certificate requiring 30 to fewer than 60 semester units

F = Certificate requiring 60 or more semester units

O = Other Credit Award, under 6 semester units

All degrees and certificates, EXCEPT those reported with a code of O for Other, reported to COMIS for a fiscal year are summarized in the PFE counts.  The counts of awards are reflected in the appropriate fiscal year based on the date reported in SP03.  The column labeled “AA/AS” includes all degrees reported in SP02 with a code of S and A.  The column labeled “Total Certif” includes all degrees reported in SP02 with a code of L, T, and F.

Successful Course Completion Goal

An increase from 68.1% to 70.6% in the overall rate of successful course completions. An increase in the rate of successful course completions from 68.3% to 70.8% for transferable courses, from 77.2% to 80.0% for vocational courses, and from 60.3% to 62.5% for basic skills courses.

 Source of Data

The data for the Successful Course Completion goal are obtained from COMIS. The Chancellor’s Office collects Enrollment and Course data files from CCC districts 30 days after the end of each term.  Refer to the COMIS Data Element Dictionary in the section titled “Database Design Overview” for a description of the key fields linking these database records.

Domain of Reports

The following data elements are collected through COMIS and used to produce the PFE Successful Course Completion reports.  Refer to COMIS Data Element Dictionary for complete specifications for each data element listed below.

SX04 ENROLLMENT-GRADE

CB01 COURSE-DEPARTMENT-NUMBER

CB05 COURSE-TRANSFER-STATUS

CB08 COURSE-BASIC-SKILLS-STATUS

CB09 COURSE-SAM-PRIORITY-CODE

The domain of all records used in the Successful Course Completion goal are Enrollment records where the grade reported in data element SX04 is equal to A, B, C, D, F, CR, NC, I*, MW, and W.  If the grade code reported in SX04 is equal to IP, UD, UG, and XX, then those records are not used in any of the counts or calculations reflected in the PFE reports for this goal.

Specifications for Deriving Counts

All enrollment records fitting the criteria described below are aggregated by academic year starting with the summer term and ending with the spring term.

Successful course completion requires an enrollment grade reported in SX04 equal to A, B, C, or CR.

Attempted course enrollment is defined with enrollment grade SX04 equal to A, B, C, D, F, C, CR, NC, I*, W, and MW.

Note:  Incomplete where “*” indicates the default grade to be received by the student if the incomplete is not completed within one year. 

Excluded from attempted course enrollment counts are grade codes reported in SX04 equal to IP, RD, UD, UG, and XX.

Transferable is defined as enrollments in courses which are transferable to CSU or UC reported in CB05 with codes equal to A or B.

Vocational Education is defined as enrollments in courses which are Apprenticeship, Advanced Occupational, and Clearly Occupational where CB09 is equal to A, B, or C and transfer status reported in CB05 is equal to a code of C, which is not transferable.

Basic Skills is defined as either pre-collegiate basic skills or just basic skills where CB08 equals P or B and the SAM Priority Code reported in CB09 is equal to D or E, which are defined as “possibly occupational” and “non-vocational.”

Counts are reported in the subgroup categories of Transfer, Vocational Education, and Basic Skills, which are defined for purposes of this report only, as mutually exclusive.  The “All” category includes the subgroups of Transfer, Vocational Education, Basic Skills, and all other enrollments fitting the above criteria for attempted and successful course enrollments.

The counts reflected in the “Vocational” subgroup columns on this report will not match the counts for “Total Vocational” on the Workforce Development Vocational Education goal report because that report includes all transferable and basic skills vocational course enrollments in the “Total Vocational” columns.

The columns labeled “% Success” for each of the subgroups is calculated by dividing the counts in the “Successful” column by the corresponding “Attempted” column and multiplied by 100 to display the percentage.  For Example:

	Successful Transfer
	% Success Transfer
	Attempted Transfer

	3,318,669
	68.33
	4,856,782


3,318,669/ 4,856,782 = 68.33%

Note: The date listed at the bottom left corner of the report shows the date that the data was extracted from the MIS database to produce the report.  Re-submissions of data by a college district after that date will not be reflected in the subject report.

Workforce Development Vocational Education Goal

(I) An increase from 16,810 to 22,788 in the number of successfully completed Apprenticeship courses; from 242,436 to 329,041 in the number of successfully completed Advanced-level Vocational courses; and from 684,385 to 927,887 in the number of successfully completed Introductory Vocational courses.  (II) An increase from 1,263 to 1,700 in the number of California businesses benefiting from training through contract education. [Note: Base year is Fall 1996.]  (III) An increase from 73,801 to 99,600 in the number of employees benefiting from training through contract education.  (IV) An increase from 140,505 to 189,700 in the number of individuals receiving fee-based job training.
Source of Data

The data for increasing successful course completions in vocational courses are obtained from COMIS.  The data used for the employer-based (contract education) training were obtained from Ed>Net reports and are not covered in this document.  The Chancellor’s Office collects Enrollment and Course data files from CCC districts 30 days after the end of each term.  Refer to the COMIS Data Element Dictionary in the section titled “Database Design Overview” for a description of the key fields linking these database records.

Domain of Reports

The following data elements are collected through COMIS and used to produce the PFE Vocational Education Successful Course Completion reports.  Refer to COMIS Data Element Dictionary for complete specifications for each data element listed below.

SX04 ENROLLMENT-GRADE

CB01 COURSE-DEPARTMENT-NUMBER

CB09 COURSE-SAM-PRIORITY-CODE

The domain of records used in the Vocational Education goal meet the following criteria:

1. Course records reported with a SAM Code equal to A (Apprenticeship), B (Advanced Occupational) or C (Clearly Occupational — throughout the reports this is referred to as Introductory Vocational) reported in data element CB09 COURSE-SAM-PRIORITY-CODE, and;

2. Corresponding Enrollment records where the grade reported in data element SX04 ENROLLMENT-GRADE is equal to A, B, C, D, F, CR, NC, I*, MW, and W.  If the grade code reported in SX04 was equal to IP, UD, UG, and XX, then those records were not used in any of the counts or calculations reflected in the PFE reports for this goal.

Specifications for Deriving Counts

All enrollment records fitting the criteria described below are aggregated by the subgroups Apprenticeship (SAM Code A), Advanced Occupational (SAM Code B), and Clearly Occupational (SAM Code C) for the academic year starting with the summer term and ending with the spring term.

“Successful” course completion requires an enrollment grade reported in SX04 ENROLLMENT-GRADE equal to A, B, C, or CR.

“Attempted” course enrollment is defined with a grade code reported in SX04 equal to A, B, C, D, F, C, CR, NC, I*, W, and MW.

Excluded from attempted course enrollment counts are grade codes reported in SX04 equal to IP, RD, UD, UG, and XX.

“Retained” course enrollment is defined as grade codes A, B, C, D, F, CR, NC, or I* reported in SX04.

“Total Vocational” column represents the aggregation of the vocational subgroups A, B, and C.

The counts reflected in the “Total Vocational” columns on this report will not match the counts for the “Vocational” subgroup on the Successful Course Completion goal report because that report excludes all transferable and basic skills vocational course enrollments from the “Vocational” subgroup.

Basic Skills Improvement Goal

An increase from 108,566 to 150,754 in the number of students completing coursework at least one level above their prior basic skills enrollment.

Source of Data

The data for the Basic Skills Improvement goal are obtained from COMIS.  The Chancellor’s Office collects Enrollment, Section, Session, Course and Demographic data files from CCC districts 30 days after the end of each term.  Refer to the COMIS Data Element Dictionary in the section titled “Database Design Overview” for a description of the key fields linking these database records.

Domain of Cohort

The following data elements are collected through COMIS and used to produce the PFE Basic Skills Improvement report.  Refer to COMIS Data Element Dictionary for complete specifications for each data element listed below.

CB01 COURSE-DEPARTMENT-NUMBER

CB03 COURSE-PROGRAM-CODE

CB04 COURSE-CREDIT-STATUS

CB08 COURSE-BASIC-SKILLS-STATUS

CB21 COURSE-PRIOR-TO-COLLEGE-LEVEL

STD7 STUDENT-HEADCOUNT-STATUS

SX04 ENROLLMENT-GRADE

SX05 ENROLLMENT-POSITIVE-ATTENDANCE-HOURS

XF07 SESSION-TOTAL-HOURS

The Basic Skills Improvement report for PFE uses a specific cohort of students from the 1995-96 academic year and follows them through the 1997-98 academic year.  The students tracked in the cohort are required to fit the following criteria:

1. the student must meet the Full Term Reporting criteria (FTR) for at least one term during the 1995-96 academic year to be considered for the cohort. This is defined in derived data element STD7 STUDENT-HEADCOUNT-STATUS, with codes equal to A, B, C, or F used to meet the Full Term Reporting criteria and;

2. the student had to have enrolled in a basic skills course defined in data element CB08 COURSE-BASIC-SKILLS-STATUS with a code of P or B for precollegiate basic skills or basic skills and;

3. the student had to have enrolled in an English, reading, writing or math course with a TOP Code reported in data element CB03 COURSE-PROGRAM-CODE equal to:

English subgroup of codes

4930.21 Writing

4930.70 Reading Skills

4930.71 Speed Reading

4930.80 English as a Second Language

4930.81 College Level ESL

4930.82 Survival Level ESL

4931.00 Vocational ESL

1501.00 English

1503.00 Comparative Literature

1504.00 Classics

1507.00 Creative Writing

Math subgroup of codes

4930.40 Computational Skills

4930.41 Pre-Algebra (Basic Math/Arithmetic)

4930.42 Algebra, Geometry and Trigonometry

1701.00 Mathematics, General

1701.10 Mathematics, General (Non-majors)

1701.70 Technical Math

1799.00 Other Mathematics

For a complete description of each TOP Code refer to Taxonomy of Programs, Version 5, available on the Chancellor’s Office Website at:

www.cccco.edu/cccco/mis/techlib/data/top/aboutop.txt
The hardcopy publication is also available from the Curriculum Standards Unit of the Chancellor’s Office.

Specifications for Deriving Counts

Once the cohort of students is selected according to the domain criteria defined above, then the students’ course taking patterns are tracked through the 1997-98 academic year ending with the Spring 1998 term.  Students may stop and start during this period of time and are still tracked as a member of the original cohort.

The course taking patterns of the students are tracked throughout the entire CCC system.  If a student qualifies for the cohort at one college and subsequently completes a higher level course at another college, then the student is counted as “improved” in the college where they qualified for the cohort.

Students are categorized into the subgroups of English and Math based on the basic skills course(s) taken in the initial 1995-96 academic year (refer to TOP Code subgroups above under Domain).  A student may be placed in both groups.  However, if a student enrolled in English, reading, writing, and ESL in the Fall 1995 term, the student will still only be counted once in the “Total English” column on the report.  The “Total English” and “Total Math” columns on the report indicate the counts of the subgroups from the cohort set of students.  If a student successfully completes numerous higher level courses, the student can only be counted as “Improved” once in each subgroup of Math and/or English.

Subgroups

The subgroups for the improved courses consist of the same TOP Code groupings listed above under the Domain definition.

Subsequent Terms

The initial term is any term within the 1995-96 academic year that qualified the student to be in the cohort per criteria described in Domain section above.  The subsequent term is any term after the initial term.  The subsequent term does not have to be in the following term but can be in any term after the initial term up through Spring 1998 term.

Successful Course Completion

Credit course: Successfully completing the subsequent course with an enrollment grade reported in SX04 equal to A, B, C, or CR.

Noncredit course: Successfully completing the subsequent noncredit course with a minimum attendance of 75%.  Minimum attendance is calculated by dividing the student’s actual hours of attendance reported in SX05 ENROLLMENT-POSITIVE-ATTENDANCE- HOURS by the total session hours for the course reported in XF07 SESSION-TOTAL-HOURS.  This definition is used only for purposes of this report as no other measure of success is reported for noncredit courses.

Note: There have been discussions concerning grading noncredit courses on a Pass/Not Pass basis in the future.

Improved Criteria

For a student to fall into the “Improved” count, the student must successfully complete a course in the same subgroup in a subsequent term which meets one of the following criteria:  the subsequent course is at a higher skill level as defined in element CB21 COURSE-PRIOR- TO-COLLEGE-LEVEL, using codes A, B, and C with A being the highest code and C being the lowest.  If the 1995-96 basic skills course is coded as C (three levels below transfer level) and the subsequent course is coded as B (two levels below transfer level) within the same subgroup, then the student is counted as improved; or · the subsequent course is reported with a higher credit code in data element CB04 COURSE-CREDIT-STATUS, which consists of codes D (credit degree applicable), C (credit not degree applicable), and N (noncredit). The level of the codes is N as the lowest, C in the middle and D as the highest. If the initial basic skills course is reported as N (noncredit) and the subsequent course is reported as C (credit not degree applicable) then the student is counted in the improved column.

Report Columns

The “Total” column is the sum of the English and Math subgroups in the cohort.

The “Improved English” and “Improved Math” are the counts of students meeting the improved criteria described above for each subgroup.

The “% Improved” columns are based on the “Improved” column divided by the “Total” column to obtain the percentage.

The “Total Improved” column is the total of both the Math and English improved columns.  The same student may be counted twice in this column if they improved in both Math and English.

The “Total Students” column represents all students in the 1995-96 academic year who meet the Full Term Reporting criteria described above in the Domain section.

Note:  The date listed at the bottom left corner of the report shows the date that the data was extracted from the MIS database to produce the report.  Re-submissions of data by a college district after that date will not be reflected in the subject report.

Domain of Next Year’s Cohort

It is anticipated that the domain of next year’s cohort will follow the same criteria except the 1996-97 academic year will be selected as the starting point and the ending term will be Spring 1999.

List of Abbreviations and Terms

Academic Year
For purposes of COMIS this refers to all the terms in one year beginning with the summer term and ending with the spring term.

CCC
Abbreviation for California Community Colleges.

Cohort
Establishment of a group of records based on a specific criteria and tracked over time. Commonly used to refer to a specific set of students such as first-time freshmen who are tracked over a number of years.

COMIS
Abbreviation for Chancellor’s Office Management Information System.

CPEC
Abbreviation for California Postsecondary Education Commission.

CSU
Abbreviation for California State University System.

DED
Abbreviation for Data Element Dictionary.

Data Element Dictionary
Dictionary and specifications for all data elements collected by the Chancellor’s Office and loaded into the COMIS database.

Derived Data Elements
Definition of elements developed by combining source data collected in COMIS.

Domain
The criteria describing the type of records included in a particular report or study.

Fiscal Year
One year, beginning July 1 and ending June 30.

IPEDS
Abbreviation for Integrated Postsecondary Education Data System, a set of reports collected by the federal government.

NSLC
Abbreviation for National Student Loan Clearinghouse.

PFE
Abbreviation for Partnership for Excellence.

SAM codes
Codes reflecting the vocational nature of a course, reported in data element CB09.

SRTK
Abbreviation for Student Right-to-Know project administered by the Program Support Unit in the Chancellor’s Office.

TOP Codes
Taxonomy of Program codes used for both course content as well as program identification.

UC
Abbreviation for the University of California system.

The Student Right To Know (SRTK) Measures

"Student Right-To-Know" (SRTK) refers to a Federally mandated public disclosure of a college's Completion Rate and Transfer Rate.  The intent of SRTK is to provide to the consumer a statistic of comparable effectiveness that they can use in the determination of college choice.  All colleges nationwide are effectively required to participate in the disclosure of rates by June 2000.

SRTK is a "cohort" study; that is, a group of students who are first-time freshmen who are enrolled full-time and aredegree-seeking is identified in a fall term and their outcomes are measured over a period of time.  The outcomes that the two SRTK rates measure are Completion (the total number of students in the cohort who earn either a degree, a certificate, or who successfully completed a two-year-equivalent transfer-preparatory program) and Transfer (the total number of cohort non-completers who were identified as having enrolled in another institution).  The tracking period of the cohorts is three (3) years, at which time the SRTK rates are calculated and made public.

SRTK has its merits in that it attempts to provide a standardized measure of college effectiveness nationwide.  However, in order to fully understand what SRTK rates mean for a college, one should also know its limitations.  First, the cohort group can be quite small compared to the entire Community College population, and is therefore not fully representative of all educational activities at a college.  Many community colleges do not have the primary mission of producing only transferable students.  There can also be data collection issues involved in the acquisition of valid numbers used in deriving SRTK rates; since there is no central nationwide "clearinghouse" of transfer data, it is impossible to generate accurate transfer-out rates.

SRTK Rates are derived and reported yearly on the IPEDS-GRS (Integrated Postsecondary Educational Data System-Graduation Rate Survey).  The IPEDS-GRS also tracks part-time student cohorts over a six (6) year period; however, full-time cohort status after 3 years is the only basis for calculating SRTK rates.

Statewide SRTK Rate for all California Community Colleges: 1996 Cohort.

The combined statewide SRTK Rates for the entire California Community College System for the Fall, 1996-Spring, 1999 cohort are as follows:

Statewide Completion Rate:
32.0%

Statewide Transfer Rate:
25.1%

The Completion Rate refers to all students in the cohort who earned an AA/AS/Certificate or became "transfer-prepared" (earned at least 56 UC/CSU-transferable credits with a GPA >=2.0) between fall, 96 and spring, 99.

The Transfer Rate refers to all students in the cohort not listed as completers who enrolled at any UC/CSU or other CCC between spring, 97 and Spring, 99.

Statewide SRTK Rate for all California Community Colleges: 1995 Cohort.

The combined statewide SRTK Rates for the entire California Community College System for the Fall, 1995-Spring, 1998 cohort are as follows:

Statewide Completion Rate:
34.3%

Statewide Transfer Rate:
23.1%

The Completion Rate refers to all students in the cohort who earned an AA/AS/Certificate or became "transfer-prepared" (earned at least 56 UC/CSU-transferable credits with a GPA >=2.0) between fall, 95 and spring, 98.

The Transfer Rate refers to all students in the cohort not listed as completers who enrolled at any UC/CSU or other CCC between spring, 96 and Spring, 98.

Demographic Data profiles:  SCCCD Students and Staff

Enrollment Status

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%

	1st-time Student
	716
	14.3
	855
	15.4
	944
	16.1
	1,575
	16.1
	1,627
	16.0
	1,694
	16.9
	866
	8.7
	811
	8.2
	785
	7.8

	1st-time Transfer
	607
	12.1
	637
	11.5
	745
	12.7
	892
	9.1
	987
	9.7
	1,016
	10.1
	988
	9.9
	885
	8.9
	965
	9.6

	Returning Transfer
	268
	5.4
	275
	5.0
	287
	4.9
	281
	2.9
	284
	2.8
	266
	2.7
	322
	3.2
	258
	2.6
	269
	2.7

	Returning Student
	692
	13.8
	692
	12.5
	654
	11.2
	1,312
	13.4
	1,419
	13.9
	1,355
	13.5
	1,579
	15.9
	1,556
	15.7
	1,618
	16.1

	Continuing
	2,135
	42.6
	2,241
	40.5
	2,157
	36.8
	5,511
	56.3
	5,609
	55.0
	5,416
	54.0
	5,738
	57.7
	5,972
	60.1
	5,870
	58.6

	Uncollected
	1
	—
	0
	—
	0
	—
	1
	—
	0
	—
	0
	—
	0
	—
	0
	—
	0
	—

	Not Applicable
	589
	11.8
	8.9
	15.1
	1,068
	18.2
	220
	2.2
	264
	2.6
	289
	2.9
	453
	4.6
	457
	4.6
	516
	5.1

	All Students
	5,008
	100
	5,539
	100
	5,855
	100
	9,792
	100
	10,190
	100
	10,036
	100
	9,946
	100
	9,939
	100
	10,023
	100


Student Ethnicity

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%

	American Indian
	44
	1.0
	44
	0.9
	59
	1.2
	105
	1.0
	93
	0.9
	103
	1.0
	115
	1.1
	108
	1.1
	101
	1.0

	Chinese
	77
	1.8
	97
	2.0
	94
	1.9
	134
	1.3
	115
	1.1
	110
	1.1
	114
	1.1
	105
	1.0
	106
	1.0

	Japanese
	42
	1.0
	50
	1.0
	43
	0.9
	85
	0.8
	86
	0.8
	85
	0.8
	86
	0.8
	97
	0.9
	84
	0.8

	Korean
	33
	0.8
	43
	0.9
	53
	1.0
	55
	0.5
	49
	0.5
	61
	0.6
	55
	0.5
	60
	0.6
	73
	0.7

	Vietnamese
	43
	1.0
	49
	1.0
	52
	1.0
	85
	0.8
	73
	0.7
	65
	0.6
	77
	0.7
	73
	0.7
	74
	0.7

	Other Asian
	112
	2.6
	148
	3.1
	134
	2.7
	179
	1.7
	172
	1.6
	167
	1.6
	175
	1.6
	159
	1.5
	180
	1.7

	Black, Non-Hispanic
	683
	15.6
	774
	16.0
	782
	15.5
	1,539
	14.7
	1,629
	15.4
	1,530
	14.7
	1,615
	15.0
	1,586
	15.4
	1,613
	15.5

	Filipino
	497
	11.3
	587
	12.1
	682
	13.5
	1,025
	9.8
	1,077
	10.2
	1,078
	10.3
	1,054
	9.8
	974
	9.5
	1,013
	9.7

	Mexican-American
	262
	6.0
	295
	6.1
	332
	6.6
	744
	7.1
	750
	7.1
	834
	8.0
	738
	6.8
	754
	7.3
	751
	7.2

	Central American
	39
	0.9
	46
	1.0
	57
	1.1
	113
	1.1
	115
	1.1
	132
	1.3
	113
	1.0
	121
	1.2
	134
	1.3

	South American
	32
	0.7
	33
	0.7
	42
	0.8
	67
	0.6
	69
	0.7
	56
	0.5
	68
	0.6
	60
	0.6
	62
	0.6

	Other Hispanic
	105
	2.4
	149
	3.1
	138
	2.7
	295
	2.8
	322
	3.0
	315
	3.0
	314
	2.9
	300
	2.9
	333
	3.2

	Pacific Islander
	57
	1.3
	62
	1.3
	91
	1.8
	124
	1.2
	121
	1.1
	146
	1.4
	123
	1.1
	137
	1.3
	152
	1.5

	Other Non-White
	88
	2.0
	85
	1.8
	101
	2.0
	188
	1.8
	201
	1.9
	205
	2.0
	180
	1.7
	194
	1.9
	222
	2.1

	White, Non-Hispanic
	2.248
	51.2
	2,331
	48.2
	2,342
	46.3
	5,676
	54.2
	5,617
	53.0
	5,451
	52.2
	5,890
	54.6
	5,448
	53.0
	5,417
	52.0

	Decline Stating
	30
	0.7
	41
	0.8
	54
	1.1
	54
	0.5
	102
	1.0
	104
	1.0
	67
	0.6
	99
	1.0
	102
	1.0

	Total
	4,392
	100.0
	4,834
	100.0
	5,056
	100.0
	10,468
	100.0
	10,591
	100.0
	10,442
	100.0
	10,784
	100.0
	10,275
	100.0
	10,417
	100.0


Student Gender

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%

	Males
	1,934
	44.0
	2,054
	42.5
	2,150
	42.5
	4,421
	42.2
	4,385
	41.4
	4,428
	42.4
	4,575
	42.4
	4,372
	42.5
	4,418
	42.4

	Females
	2,458
	56.0
	2,780
	57.5
	2,906
	57.5
	6,045
	57.7
	6,205
	58.6
	6,012
	57.6
	6,207
	57.6
	5,902
	57.4
	5,997
	57.6

	Unknown
	0
	—
	0
	—
	0
	—
	2
	0.0
	1
	0.0
	0
	—
	2
	0.0
	1
	0.0
	2
	0.0

	Total
	4,392
	100.0
	4,834
	100.0
	5,056
	100.0
	10,468
	100.0
	10,591
	100.0
	10,442
	100.0
	10,784
	100.0
	10,275
	100.0
	10,417
	100.0


Student Age Distribution

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%

	19 years or younger
	1,188
	27.0
	1,526
	31.6
	1,848
	36.6
	2,233
	21.3
	2,377
	22.4
	2,544
	24.4
	2,148
	19.9
	2,201
	21.4
	2,419
	23.2

	20 to 24 years
	1,035
	23.6
	1,094
	22.6
	1,100
	21.8
	2,579
	24.6
	2,555
	24.1
	2,616
	25.1
	2,659
	24.7
	2,566
	25.0
	2,592
	24.9

	25 to 29 years
	529
	12.0
	527
	10.9
	500
	9.9
	1,276
	12.2
	1,251
	11.8
	1,173
	11.2
	1,312
	12.2
	1,160
	11.3
	1,230
	11.8

	30 to 34 years
	417
	9.5
	375
	7.8
	356
	7.0
	1,136
	10.9
	1,013
	9.6
	935
	9.0
	1,134
	10.5
	999
	9.7
	945
	9.1

	35 to 39 years
	402
	9.2
	385
	8.0
	383
	7.6
	1,058
	10.1
	1,029
	9.7
	938
	9.0
	1,096
	10.2
	1,025
	10.0
	964
	9.3

	40 to 49 years old
	573
	13.0
	672
	13.9
	602
	11.9
	1,519
	14.5
	1,609
	15.2
	1,524
	14.6
	1,687
	15.6
	1,577
	15.3
	1,513
	14.5

	50+ years old
	248
	5.6
	255
	5.3
	267
	5.3
	667
	6.4
	757
	7.1
	712
	6.8
	748
	6.9
	747
	7.3
	754
	7.2

	Total
	4,392
	100.0
	4,834
	100.0
	5,056
	100.0
	10,468
	100.0
	10,591
	100.0
	10,442
	100.0
	10,784
	100.0
	10,275
	100.0
	10,417
	100.0


 Student Unit Load

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%
	Total
	%

	Non-Credit only
	157
	3.6
	12
	0.2
	0
	—
	61
	0.6
	14
	0.1
	11
	0.1
	53
	0.5
	8
	0.1
	11
	0.1

	0 Units Attempted
	—
	—
	—
	—
	4
	0.1
	—
	—
	1
	0.0
	1
	0.0
	2
	0.0
	1
	0.0
	1
	0.0

	0.1 to 2.9 units
	1,014
	23.1
	1,096
	22.7
	1,112
	22.0
	933
	8.9
	869
	8.2
	803
	7.7
	1,065
	9.9
	904
	8.8
	850
	8.2

	3.0 to 5.9 units
	2,403
	54.7
	2,714
	56.1
	2,869
	56.7
	3,248
	31.0
	3,339
	31.5
	3,243
	31.1
	3,591
	33.3
	3,435
	33.4
	3,469
	33.3

	6.0 to 8.9 units
	708
	16.1
	812
	16.8
	833
	16.5
	1,786
	17.1
	1,833
	17.3
	1,920
	18.4
	1,862
	17.3
	1,789
	17.4
	1,945
	18.7

	9.0 to 11.9 units
	94
	2.1
	166
	3.4
	185
	3.7
	1,417
	13.5
	1,356
	12.8
	1,481
	14.2
	1,360
	12.6
	1,382
	13.5
	1,420
	13.6

	12.0 to 14.9 units
	12
	0.3
	27
	0.6
	47
	0.9
	1,860
	17.8
	2,012
	19.0
	1,989
	18.2
	1,738
	16.1
	1,684
	16.4
	1,717
	16.5

	15+ units
	4
	0.1
	7
	0.1
	6
	0.1
	1,163
	11.1
	1,167
	11.0
	1,085
	10.4
	1,113
	10.3
	1,072
	10.4
	1,004
	9.6

	Total
	4,392
	100.0
	4,834
	100.0
	5,056
	100.0
	10,468
	100.0
	10,591
	100.0
	10,442
	100.0
	10,784
	100.0
	10,275
	100.0
	10,417
	100.0


Student Enrollments by Transfer Status of Course

	
	Fall
	Spring

	Academic Year
	1996-1997
	1997-1998
	1998-1999
	1996-1997
	1997-1998
	1998-1999

	Enrollment Type
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%

	Transferable to UC/CSU
	22,403
	74.4
	23,037
	75.5
	22,502
	75.4
	22,060
	74.7
	21,919
	76.8
	21,540
	75.8

	AA/S Degree Applicable
	3,333
	11.1
	3,269
	10.7
	3,054
	10.2
	3,377
	11.4
	3,014
	10.6
	3,147
	11.1

	Non-Degree Applicable
	2,508
	8.3
	2,502
	8.2
	2,518
	8.4
	2,459
	8.3
	2,232
	7.8
	2,221
	7.8

	Non-Credit
	1,858
	6.2
	1,698
	5.6
	1,785
	6.0
	1,649
	5.6
	1,380
	4.8
	1,496
	5.3

	Total
	30,102
	100
	30,506
	100
	29,859
	100
	29,545
	100
	28,545
	100
	28,404
	100


Data not available for summer.

Degrees & Certificates Awarded

	
	Awards
	Number of Students

(unduplicated)

	Degree/Year:
	96-97
	97-98
	98-99
	96-97
	97-98
	98-99

	Associate of Arts
	455
	509
	488
	338
	383
	367

	Associate of Science
	341
	346
	332
	304
	296
	281

	Certificate
	306
	348
	347
	268
	293
	298

	Total
	1102
	1203
	1167
	715
	718
	711


Academic Years include summer through spring terms.

Student Course Completion Rate (Retention) By Attendance Type

	
	Max Enrol
	Start Enrol
	1st Census
	EoT
	Retention

	Type/Year:
	96
	97
	98
	96
	97
	98
	96
	97
	98
	96
	97
	98
	96
	97
	98

	WSCH
	25,280
	25,870
	25,570
	21,309
	21,760
	22,272
	21,547
	22,201
	21,994
	17,108
	17,194
	16,823
	79
	77
	76

	Daily
	3,653
	3,864
	3,295
	3,117
	3,099
	2,533
	3,153
	3,198
	2,632
	2,681
	2,752
	2,248
	85
	86
	85

	Independent Study/Work Experience
	699
	711
	575
	418
	453
	408
	457
	494
	438
	377
	405
	351
	82
	82
	80

	Total
	29,632
	30,445
	29,440
	24,844
	25,312
	25,213
	25,157
	25,893
	25,064
	20,166
	20,351
	19,422
	80
	79
	77

	Positive Attendance
	1,804
	1,671
	2,019
	1,168
	1,046
	1,221
	1,379
	1,202
	1,482
	1,254
	1,015
	1,152
	91
	84
	78

	College Total
	31,436
	32,116
	31,459
	26,012
	26,358
	26,434
	26,536
	27,095
	26,546
	21,420
	21,366
	20,574
	81
	79
	78

	Open Entry
	6,461
	6,575
	6,463
	3,614
	5,307
	6,058
	5,318
	5,819
	6,437
	6,308
	5,940
	5,956
	119
	102
	93

	Contract
	30
	30
	35
	29
	20
	4
	28
	20
	11
	23
	17
	8
	82
	85
	73


Fall terms only. OAR report SCC030R1.

Student Enrollment Status

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%

	1st-time Student
	716
	14.3
	855
	15.4
	944
	16.1
	1,575
	16.1
	1,627
	16.0
	1,694
	16.9
	866
	8.7
	811
	8.2
	785
	7.8

	1st-time Transfer
	607
	12.1
	637
	11.5
	745
	12.7
	892
	9.1
	987
	9.7
	1,016
	10.1
	988
	9.9
	885
	8.9
	965
	9.6

	Returning Transfer
	268
	5.4
	275
	5.0
	287
	4.9
	281
	2.9
	284
	2.8
	266
	2.7
	322
	3.2
	258
	2.6
	269
	2.7

	Returning Student
	692
	13.8
	692
	12.5
	654
	11.2
	1,312
	13.4
	1,419
	13.9
	1,355
	13.5
	1,579
	15.9
	1,556
	15.7
	1,618
	16.1

	Continuing
	2,135
	42.6
	2,241
	40.5
	2,157
	36.8
	5,511
	56.3
	5,609
	55.0
	5,416
	54.0
	5,738
	57.7
	5,972
	60.1
	5,870
	58.6

	Uncollected
	1
	—
	0
	—
	0
	—
	1
	—
	0
	—
	0
	—
	0
	—
	0
	—
	0
	—

	Not Applicable
	589
	11.8
	8.9
	15.1
	1,068
	18.2
	220
	2.2
	264
	2.6
	289
	2.9
	453
	4.6
	457
	4.6
	516
	5.1

	All Students
	5,008
	100
	5,539
	100
	5,855
	100
	9,792
	100
	10,190
	100
	10,036
	100
	9,946
	100
	9,939
	100
	10,023
	100


For MIS reporting, new high school graduates who are 1st-time or continuing in the summer after graduation are considered 1st-time in their subsequent major term. In addition, continuing students in the fall term have attended either the prior spring or summer (except for new high school graduates, as just noted).

Student Unit Load

	
	Summer
	Fall
	Spring

	
	96
	97
	98
	96
	97
	98
	97
	98
	99

	
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%

	Non-Credit only
	157
	3.6
	12
	0.2
	0
	—
	61
	0.6
	14
	0.1
	11
	0.1
	53
	0.5
	8
	0.1
	11
	0.1

	0 Units Attempted
	—
	—
	—
	—
	4
	0.1
	—
	—
	1
	0.0
	1
	0.0
	2
	0.0
	1
	0.0
	1
	0.0

	0.1 to 2.9 units
	1,014
	23.1
	1,096
	22.7
	1,112
	22.0
	933
	8.9
	869
	8.2
	803
	7.7
	1,065
	9.9
	904
	8.8
	850
	8.2

	3.0 to 5.9 units
	2,403
	54.7
	2,714
	56.1
	2,869
	56.7
	3,248
	31.0
	3,339
	31.5
	3,243
	31.1
	3,591
	33.3
	3,435
	33.4
	3,469
	33.3

	6.0 to 8.9 units
	708
	16.1
	812
	16.8
	833
	16.5
	1,786
	17.1
	1,833
	17.3
	1,920
	18.4
	1,862
	17.3
	1,789
	17.4
	1,945
	18.7

	9.0 to 11.9 units
	94
	2.1
	166
	3.4
	185
	3.7
	1,417
	13.5
	1,356
	12.8
	1,481
	14.2
	1,360
	12.6
	1,382
	13.5
	1,420
	13.6

	12.0 to 14.9 units
	12
	0.3
	27
	0.6
	47
	0.9
	1,860
	17.8
	2,012
	19.0
	1,989
	18.2
	1,738
	16.1
	1,684
	16.4
	1,717
	16.5

	15+ units
	4
	0.1
	7
	0.1
	6
	0.1
	1,163
	11.1
	1,167
	11.0
	1,085
	10.4
	1,113
	10.3
	1,072
	10.4
	1,004
	9.6

	Total
	4,392
	100
	4,834
	100
	5,056
	100
	10,468
	100
	10,591
	100
	10,442
	100
	10,784
	100
	10,275
	100.0
	10,417
	100.0


Student Academic Level

	
	Fall 1996
	Fall 1997
	Fall 1998

	
	N
	%
	N
	%
	N
	%

	Special Admit - K-12
	260
	2.5
	291
	2.7
	346
	3.3

	Freshman No HS Grad
	195
	1.9
	172
	1.6
	171
	1.6

	Freshman & c/ Adult School
	47
	0.4
	50
	0.5
	49
	0.5

	Freshman HS Graduate
	5,809
	55.5
	5,905
	55.8
	5,866
	56.2

	Sophomore No HS Grad
	24
	0.2
	23
	0.2
	15
	0.1

	Sophomore & c/ Adult School
	6
	0.0
	1
	0.0
	3
	0.0

	Sophomore HS Graduate
	1,595
	15.2
	1,568
	14.8
	1,584
	15.2

	AA Degree
	810
	7.7
	886
	8.4
	804
	7.7

	BA Degree
	816
	7.8
	826
	7.8
	797
	7.6

	Other No HS Grad >=60 Units
	14
	0.1
	12
	0.1
	10
	0.1

	Other HS Grad >=60 Units
	892
	8.5
	854
	8.1
	797
	7.6

	Unknown
	0
	—
	3
	0.0
	0
	—

	Total
	10,468
	 100
	10,591
	 100
	10,442
	100


Staff Demographics:  Sex X Employment Category for Fall Census

	Factor
	Group
	Subgroup
	Fall 1997
	Fall 1998
	Fall 1999

	
	
	
	N
	%
	N
	%
	N
	%

	Gender
	Female
	Educ. Administrator
	3
	0.54
	4
	0.68
	4
	0.71

	
	
	Tenured
	55
	9.93
	56
	9.56
	55
	9.82

	
	
	Tenure Track
	12
	2.17
	12
	2.05
	15
	2.68

	
	
	Academic Temporary
	102
	18.41
	111
	18.94
	105
	18.75

	
	
	Classified
	108
	19.49
	118
	20.14
	116
	20.71

	
	Total:
	
	280
	50.54
	301
	51.37
	295
	52.68

	
	Male
	Educ. Administrator
	12
	2.17
	13
	2.22
	11
	1.96

	
	
	Tenured
	66
	11.91
	63
	10.75
	60
	10.71

	
	
	Tenure Track
	9
	1.62
	13
	2.22
	15
	2.68

	
	
	Academic Temporary
	145
	26.17
	152
	25.94
	134
	23.93

	
	
	Classified
	42
	7.58
	44
	7.51
	45
	8.04

	
	Total:
	
	274
	49.46
	285
	48.63
	265
	47.32

	District Total:
	
	554
	100
	586
	100
	560
	100


All counts as of 1st census dates.

Staff Demographics:  Ethnicity for Fall Census

	
	Fall 1997
	
	Fall 1998
	
	Fall 1999
	

	Ethnicity
	N
	%
	N
	%
	N
	%

	American Indian
	7
	1.26
	7
	1.19
	6
	1.07

	Asian, Other
	3
	0.54
	4
	0.68
	2
	0.36

	Black, Non-Hispanic
	46
	8.30
	49
	8.36
	44
	7.86

	Chinese
	8
	1.44
	10
	1.71
	9
	1.61

	Filipino
	11
	1.99
	13
	2.22
	13
	2.32

	Guamanian
	3
	0.54
	2
	0.34
	2
	0.36

	Hawaiian
	1
	0.18
	1
	0.17
	1
	0.18

	Hispanic
	32
	5.78
	38
	6.48
	42
	7.50

	Japanese
	7
	1.26
	6
	1.02
	7
	1.25

	Vietnamese
	2
	0.36
	2
	0.34
	2
	0.36

	White, Non-Hispanic
	434
	78.34
	454
	77.47
	432
	77.14

	District Total:
	554
	100
	586
	100
	560
	100


Staff Activity by Employee Classification

	Activity
	Class
	Fall 1997
	Fall 1998
	Fall 1999

	
	
	N
	%
	N
	%
	N
	%

	Exec/Admin/ Managerial
	Educ. Admin.
	15
	2.71
	17
	2.90
	15
	2.68

	
	Acad. Temp.
	1
	0.18
	
	
	
	

	
	Classified
	8
	1.44
	8
	1.37
	9
	1.61

	
	Total:
	24
	4.33
	25
	4.27
	24
	4.29

	Faculty
	Tenured
	121
	21.84
	119
	20.31
	115
	20.54

	
	Tenure Track
	21
	3.79
	25
	4.27
	30
	5.36

	
	Acad. Temp.
	246
	44.40
	263
	44.88
	239
	42.68

	
	Total:
	388
	70.04
	407
	69.45
	384
	68.57

	Professional, Other
	Classified
	5
	0.09
	5
	0.85
	6
	1.07

	Clerical/ Secretarial
	Classified
	68
	12.27
	73
	12.46
	71
	12.68

	Technical/ Paraprofessional
	Classified
	39
	7.04
	44
	7.51
	44
	7.86

	Skilled Crafts
	Classified
	5
	0.90
	6
	1.02
	6
	1.07

	Service/ Maintenance
	Classified
	25
	4.51
	26
	4.44
	25
	4.46

	District Total:
	554
	100
	586
	100
	560
	100


Work Force Analysis:  30 JUNE 1997
	Category
	Amer. Indian or Alaskan Native
	Asian or Pacific Islander
	Black/African Amer.
	Hispanic/Latino
	White
	TOTAL
	Male
	Female

	
	n
	%
	n
	%
	n
	%
	n
	%
	n
	%
	n
	n
	%
	n
	%

	Executive/Administration/Managerial
	1
	4.3%
	1
	4.3%
	3
	13.0%
	2
	8.7%
	16
	69.6%
	23
	16
	69.6%
	7
	30.4%

	Professional Non-Faculty
	0
	0.0%
	0
	0.0%
	0
	0.0%
	1
	20.0%
	4
	80.0%
	5
	2
	40.0%
	3
	60.0%

	Secretarial/Clerical
	3
	4.5%
	9
	13.4%
	6
	9.0%
	6
	9.0%
	43
	64.2%
	67
	2
	3.0%
	65
	97.0%

	Technical/Paraprofessional
	0
	0.0%
	1
	2.5%
	3
	7.5%
	1
	2.5%
	35
	87.5%
	40
	14
	35.0%
	26
	65.0%

	Service/Maintenance
	0
	0.0%
	5
	20.0%
	6
	24.0%
	1
	4.0%
	13
	52.0%
	25
	15
	60.0%
	10
	40.0%

	Skilled Crafts
	0
	0.0%
	0
	0.0%
	0
	0.0%
	0
	0.0%
	6
	100.0%
	6
	6
	100.0%
	0
	0.0%

	Social Science Faculty
	1
	7.7%
	0
	0.0%
	3
	23.1%
	1
	7.7%
	8
	61.5%
	13
	9
	69.2%
	4
	30.8%

	Humanities Faculty
	0
	0.0%
	0
	0.0%
	1
	2.9%
	3
	8.8%
	30
	88.2%
	34
	16
	47.1%
	18
	52.9%

	Natural Science Faculty
	0
	0.0%
	1
	4.5%
	1
	4.5%
	2
	9.1%
	18
	81.8%
	22
	15
	68.2%
	7
	31.8%

	Instructional/Student Services Faculty
	0
	0.0%
	2
	10.0%
	5
	25.0%
	2
	10.0%
	11
	55.0%
	20
	6
	30.0%
	14
	70.0%

	Career Education Faculty
	1
	2.9%
	0
	0.0%
	0
	0.0%
	1
	2.9%
	33
	94.3%
	35
	23
	65.7%
	12
	34.3%

	Health/PE Faculty
	0
	0.0%
	0
	0.0%
	1
	5.9%
	0
	0.0%
	16
	94.1%
	17
	5
	29.4%
	12
	70.6%

	Adjunct Faculty
	1
	0.3%
	18
	6.1%
	15
	5.1%
	18
	6.1%
	241
	82.3%
	293
	180
	61.4%
	113
	38.6%

	GRAND TOTAL
	7
	1.2%
	37
	6.2%
	44
	7.3%
	38
	6.3%
	474
	79.0%
	600
	309
	51.5%
	291
	48.5%


Work Force Analysis:  30 JUNE 1998
	Category
	Amer. Indian or Alaskan Native
	Asian or Pacific Islander
	Black/African Amer.
	Hispanic/Latino
	White
	TOTAL
	Male
	Female

	
	n
	%
	n
	%
	n
	%
	n
	%
	n
	%
	n
	n
	%
	n
	%

	Executive/Administration/Managerial
	1
	4.3%
	2
	8.7%
	3
	13.0%
	2
	8.7%
	15
	65.2%
	23
	15
	65.2%
	8
	34.8%

	Professional Non-Faculty
	0
	0.0%
	0
	0.0%
	0
	0.0%
	1
	20.0%
	4
	80.0%
	5
	2
	40.0%
	3
	60.0%

	Secretarial/Clerical
	3
	4.3%
	10
	14.3%
	7
	10.0%
	7
	10.0%
	43
	61.4%
	70
	2
	2.9%
	68
	97.1%

	Technical/Paraprofessional
	0
	0.0%
	2
	4.7%
	3
	7.0%
	1
	2.3%
	37
	86.0%
	43
	16
	37.2%
	27
	62.8%

	Service/Maintenance
	0
	0.0%
	4
	16.0%
	7
	28.0%
	1
	4.0%
	13
	52.0%
	25
	16
	64.0%
	9
	36.0%

	Skilled Crafts
	0
	0.0%
	0
	0.0%
	0
	0.0%
	0
	0.0%
	6
	100.0%
	6
	6
	100.0%
	0
	0.0%

	Social Science Faculty
	1
	8.3%
	0
	0.0%
	3
	25.0%
	1
	8.3%
	7
	58.3%
	12
	7
	58.3%
	5
	41.7%

	Humanities Faculty
	0
	0.0%
	0
	0.0%
	1
	3.0%
	3
	9.1%
	29
	87.9%
	33
	15
	45.5%
	18
	54.5%

	Natural Science Faculty
	0
	0.0%
	1
	4.5%
	1
	4.5%
	2
	9.1%
	18
	81.8%
	22
	15
	68.2%
	7
	31.8%

	Instructional/Student Services Faculty
	0
	0.0%
	2
	10.5%
	4
	21.1%
	2
	10.5%
	11
	57.9%
	19
	6
	31.6%
	13
	68.4%

	Career Education Faculty
	1
	2.9%
	1
	2.9%
	0
	0.0%
	1
	2.9%
	31
	91.2%
	34
	24
	70.6%
	10
	29.4%

	Health/PE Faculty
	0
	0.0%
	0
	0.0%
	1
	6.3%
	0
	0.0%
	15
	93.8%
	16
	5
	31.3%
	11
	68.8%

	Adjunct Faculty
	1
	0.3%
	21
	6.0%
	18
	5.1%
	24
	6.9%
	286
	81.7%
	350
	205
	58.6%
	145
	41.4%

	GRAND TOTAL
	7
	1.1%
	43
	6.5%
	48
	7.3%
	45
	6.8%
	515
	78.3%
	658
	334
	50.8%
	324
	49.2%


1

